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CHAPTER Ⅰ 

INTRODUCTION 

 

A. Background of the Study 

One of the essential skills which needs to be mastered by vocational school students in 

today's era of globalization is proficiency in English, both written and spoken. This is caused 

by the pivotal role of English as a means of communication among people worldwide and as a 

key instrument for gaining competitiveness in the global job market. The demand of the 4.0 

Industrial Revolution and ASEAN Economic Community (AEC) strongly support the mastery 

of foreign languages and global competencies. Indonesian society is required to be able to 

compete in the global market, so there are at least two things that Indonesians need to master, 

namely Information Technology and English (Halim, 2019). As a response to this demand, the 

role of English education becomes increasingly crucial, especially in vocational schools which 

prepare the students to work at their professional fields. As each vocational program 

concentrates on divergent specializations such as Engineering, Hospitality, and Business, the 

English which is taught to the students must be relevant to their occupational settings. 

Therefore, English lessons in vocational schools need to be tailored to the respective expertise 

programs of the students to ensure that they obtain English skills which are directly applicable 

to their future career. It is no longer a question of whether their English skills need to be 

improved, but rather how the teachers can develop them (Talberg, 2006), so that the students 

are able to communicate effectively in situations which are related to their professional 

activities. In addition, English learning for vocational school students should be designed with 

an approach which focuses on activities which are relevant and appropriate to the demands of 

their professions in an international context (Musikhin, 2016). This transforms English from 

merely an academic subject into a skill which vocational school graduates must master in order 

to compete with workers from other countries. English learning in vocational schools needs to 

be directed not only at comprehending the language aspects, but also at mastering the technical 

skills which are in line with the needs of the world of work today and in the future through the 

implementation of English for Specific Purposes (ESP)-based materials. 

However, English teaching and learning in vocational schools are still general in nature 

and irrelevant to the specialized programs of the students (Tri Nurhasanah & Eri Kurniawan, 

2023). Furthermore, the researcher discovered that English teaching and learning do not 

completely suit the programs of the students during the PLP Ⅱ (Teaching Internship) at SMK 
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Negeri 2 Surakarta. The materials are the same as the ones which are employed in senior high 

schools. The researcher also found that the implementation of English learning which is 

connected with the programs of the students is available for several programs only. Even in a 

single program, there are only certain materials which are linked into the specific field, while 

others persist to be general. In addition, there is an absence of clear guidelines which are 

explicitly governing how English should be taught in vocational schools. As a consequence, 

there is no official textbook which can be properly employed as teaching and learning 

resources. This case demands the teachers to design their own teaching materials, adjusting 

them to be suitable for addressing the needs of their students. Nonetheless, since each teacher 

designed their teaching materials independently, the content, difficulty, and quality of the 

teaching materials are highly varying. This leads to differences in how English is taught and 

how relevant it is to each program. The teaching materials which are not related to the 

competencies of their specialized program are giving impression to the students that English is 

difficult to be understood and useless for their future career. This caused the students to be less 

motivated to learn English more seriously. In addition, the English language skills of 

Indonesians in general are still relatively weak (Halim, 2019). This can be seen from the 

Indonesian government's policy of only designating Indonesian as the national language, while 

foreign languages, including English, have not been given the same recognition, so their use as 

a means of communication is still limited. As a result, even though English has been taught 

from elementary school to college, Indonesians are still having difficulties in mastering English 

(Phillips, 1996). This has an impact on the students’ low proficiency in English, especially in 

handling professional instructions and documents, as well as intercultural communication, 

which are essential in the international work environments. If this is left unaddressed, the 

students of vocational schools will find it difficult to adapt to the demand of work at the 

international level, especially those related to English in their respective fields of work. 

There are several constraints in the implementation of ESP-based materials in the 

Indonesian vocational schools. Even though vocational schools are meant to provide job-

specific skills for the students, the English subject that is taught by the teachers is mostly 

General English (GE), rather than English for Specific Purposes (ESP). The Ministry of 

Education and Culture developed the national curriculum which is only cater to a general 

English syllabus, which is employed in senior high schools. Consequently, most vocational 

schools do not have specialized English materials which are specially designed according to 

their students’ specific expertise programs (Fadlia et al., 2020). There are only a few vocational 

schools which have attempted to adapt their English subjects into ESP. For instance, SMK 
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Negeri 4 Langsa provided Maritime English for the students of Fishing Vessel Engineering 

program. In other hand, SMK Negeri 3 Langsa chose Mandarin instead of ESP, leaving only 

General English (GE) in its curriculum. Unfortunately, the implementation of Maritime English 

in the Fishing Vessel Engineering program at SMK Negeri 4 Langsa remained limited. The 

lack of textbooks and materials which are aligned with maritime terminology and competencies 

left the teachers struggling. They frequently relied on online resources and manually adjusted 

them to meet the needs of their students. In addition, the National Examination which tests only 

GE contents causes the emphasis of GE skills only in the teaching-learning processes. This 

discouraged the teachers from developing ESP-based materials, as they prioritized preparing 

the students for such examination. Moreover, the teachers are having difficulties in 

implementing authentic ESP lessons due to the students’ low English proficiency and limited 

exposure to English. In short, the implementation of ESP-based materials in vocational schools 

is still minimal, which is limited to a few local adaptations such as Maritime English. Most 

vocational schools are using General English syllabi, textbooks, and assessments, showing that 

ESP has not been systematically integrated into the curriculum of vocational schools. 

Since ESP is designed to meet the specific needs of the students, it begins with needs 

analysis as the foundation of its implementation (Septiana. I, 2018). Richards (2001, as cited 

in Massouleh & Jooneghani, 2012, p. 60) defines needs analysis as the methods which are 

employed for gathering the information regarding the needs of the learners. The other ESP 

practitioners, Dudley-Evans and St John (1998: 121-126) also suggest their view of needs 

analysis by stating that needs analysis can be defined as the process of organizing the what and 

how of a course, which include the three major goals i.e. (1) to understand learners as people, 

language users, and language learners. (2) to understand how language and skills learning can 

be maximized for a given learner group. (3) to understand the target situations and learning 

environment so that the data can be described properly. In addition, they proposed that ESP is 

built on the simple question: “Why does this learner need to learn a foreign language?”. The 

answer of this question correlates with the learners, the language needed, and the learning 

context. Hence, it establishes the significance of needs analysis in ESP (Yassi & Kaharuddin, 

2018). However, the implementation of needs analysis is still limited, which causes ESP 

programs to be off-target (Fitria, 2020). The existence of this fact is very unfortunate because 

needs analysis functions as the foundation of the process of designing ESP lessons by 

discovering learners’ necessities, lacks, and wants through questionnaires, interviews, 

observation, gathering text, and informal consultation with learners (Hutchinson & Water, 

1987: 55-58, as cited in Yassi & Kaharuddin, 2018, p. 34). This crucial process is often ignored 
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or not properly implemented. As a result, the development of ESP syllabi and materials tends 

to be based on the personal choices of the teachers rather than the actual data related to what 

the students actually need, causing a mismatch between course contents and their real-world 

demands. 

Many previous studies have investigated the implementation of ESP-based materials in 

diverse vocational schools. In engineering fields, studies have been conducted in Mechanical 

Engineering, Automotive Engineering, Civil Engineering, Computer and Network 

Engineering, and Fishing Vessel Engineering program. Meanwhile, in non-engineering fields, 

studies have been conducted in Accounting, Multimedia, Visual Communication Design, 

Tourism, and Hospitality program. These studies put a focus on how ESP improves the 

language development and professional communication skills of the students which are 

relevant to their respective expertise programs. However, in spite of having such wide range, 

there is still a deficiency in studies which are addressing the implementation of ESP-based 

materials in the Computer Network Engineering program. Furthermore, most of those studies 

were done in vocational schools and universities located outside Surakarta. This circumstance 

unveils a scarcity of studies which are investigating the ways ESP-based materials are 

implemented in the Computer Network Engineering program within vocational schools located 

inside Surakarta. Additionally, most of the previous studies highlight needs analysis and 

materials development only, while the real implementation of ESP-based materials in the 

classroom settings has not gained adequate attention. Moreover, there has been no study in 

which the researcher took a direct role in the teaching process of ESP-based materials in order 

to gain a more comprehensive understanding of the implementation of ESP-based materials in 

the actual classroom situations. This indicates a research gap in exploring the ways ESP-based 

materials are implemented in the real grade 11 classroom environment within the Computer 

Network Engineering program. Therefore, further study is needed to identify the 

implementation of ESP-based materials within this specific geographical and technical context. 

Furthermore, this study proposes novelty by exploring the implementation of ESP-based 

materials in the Computer Network Engineering program at SMK Negeri 2 Surakarta. In 

contrast with most previous studies that have been done mostly at vocational schools and a few 

universities which are located away from Surakarta, this study focuses on one of the vocational 

schools in Surakarta, which is SMK Negeri 2 Surakarta, offering a new contextual 

understanding of the implementation of ESP-based materials. The focus of this research on a 

specific program, which is Computer Network Engineering, becomes even more notable as 

English carries distinct significance for the students of the Computer Network Engineering 
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program, since English serves as the medium of instruction of the software and applications 

employed by them in their vocational subjects. Thus, ESP-based materials are not only 

necessary for enhancing their language mastery, but also improving their technical capabilities. 

In addition, the researcher is not solely act as a researcher, but also as a student-teacher, who is 

directly teaching ESP-based materials while exploring the implementation of ESP-based 

materials under the supervision and observation of the mentor teacher. This dual role gives the 

researcher opportunities to gain the perspective of an insider and provide more practical and 

reflective insights into how ESP-based materials are implemented in the real classroom 

settings. Therefore, this study provides new perspectives of the ways ESP-based materials are 

being appropriately integrated into technology-oriented programs in vocational education in 

Indonesia. 

 

B. Limitation of the Study 

This study is limited to investigating the implementation of ESP-based materials in one of the 

vocational schools which is located inside Surakarta region, namely SMK Negeri 2 Surakarta. 

The participants which are involved in this study are the students from class Ⅺ TJKT A and 

Ⅺ TJKT B of the Computer Network Engineering program, their English teacher, and the 

student-teacher. In this study, the researcher serves as the student-teacher, who is teaching the 

ESP-based materials and conducting this study on the implementation of ESP-based materials 

at the same time, under the supervision and observation of the English teacher of the mentioned 

classes. In addition, this study concentrates on exploring the ways ESP-based materials are 

implemented within this certain context with no attempt to generalize the findings to other 

vocational schools, programs, or regions. It is also important to note that this study was 

conducted within approximately nine months, which might limit the depth of data collection. 

As a consequence, the findings of this research should be interpreted within the scope and 

timeframe of this research. 

 

C. Problem Statements 

Based on the background which is described above, the problem statements of this study can 

be formulated through the following research questions.  

1. How are ESP-based materials implemented by the student-teacher during the teaching 

process in the Computer Network Engineering program at SMK Negeri 2 Surakarta? 
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2. How does the mentor teacher perceive the implementation of ESP-based materials by 

the student-teacher during the teaching process in the Computer Network Engineering 

program at SMK Negeri 2 Surakarta?  

3. What challenges do the students and student-teacher face during the implementation of 

ESP-based materials in the Computer Network Engineering program at SMK Negeri 2 

Surakarta? 

 

D. Objectives of the Study 

Based on the problem statements, the objectives of this study are outlined as follow. 

1. To describe how ESP-based materials are implemented by the student-teacher during 

the teaching process in the Computer Network Engineering program at SMK Negeri 2 

Surakarta. 

2. To explore the mentor teacher’s perceptions of the student-teacher’s implementation of 

ESP-based materials during the teaching process in the Computer Network Engineering 

program at SMK Negeri 2 Surakarta.  

3. To identify the challenges faced by both the students and student-teacher during the 

implementation of ESP-based materials in the Computer Network Engineering program 

at SMK Negeri 2 Surakarta.  

 

E. Benefits of the Study 

The benefits which can be derived from this study are divided into two kinds below. 

1. Theoretical Benefits 

This study contributes to the development of research which is related to the 

implementation of ESP-based materials in vocational education, especially in 

technology-oriented programs. It provides a deeper understanding of the ways ESP-

based materials are implemented in the Computer Network Engineering program at 

SMK Negeri 2 Surakarta, which has not been explored thoroughly in previous studies. 

The findings of this study cultivate the theoretical views on the ways ESP-based 

materials can be integrated appropriately into technical learning environments by 

tailoring English contents with the students’ specific professional context. Moreover, 

this study underlines the significance of needs analysis and context-based learning in 

ensuring that ESP teaching-learning processes demonstrate the students’ real-world 

communication demands at their future workplaces. The findings also function as 
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references for future researchers who aim to scrutinize ESP-based materials 

implementation in other vocational schools or universities.  

2. Practical Benefits 

The findings of this study provide weighty contributions for the students of Computer 

Network Engineering program, English teachers in vocational schools, curriculum 

developers, and policymakers in vocational education. For students of Computer 

Network Engineering program, this study raises their awareness of the significance of 

mastering English in their area of expertise, especially since the software and 

applications employed by them in their expertise subjects are employing English as 

their medium of instruction. This understanding motivates students to improve their 

language and technical competencies. For English teachers in vocational schools, the 

findings can be employed as guides in designing ESP-based teaching materials and 

choosing teaching strategies which are relevant to the students’ specific fields and are 

are able to fulfill their future workplaces demands. Moreover, the findings can help 

curriculum developers and policymakers in improving the implementation of ESP-

based materials through needs-based curriculum design and targeted teacher training 

programs.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 


