
1  

THE USE OF AI FOR ESSAY WRITING: UNIVERSITY STUDENTS’ PERSPECTIVES 

 

Vriensca Ditya Musti Galih; Aryati 

Prasetyarini  

Department of English Education, Faculty of 

Teacher Training and Education,  

University Muhammadiyah of Surakarta 

 
Abstrak  

Penggunaan aplikasi dan teknologi berbasis kecerdasan buatan (AI) dalam bidang 

pendidikan mengalami peningkatan yang siginifikan, terutama di kalangan mahasiswa. 

Kecerdasan buatan (AI) semakin banyak dimanfaatkan sebagai alat bantu dalam proses 

menulis akademik, termasuk penulisan esai, untuk mengatasi berbagai kesulitan seperti 

pengembangan ide, struktur tulisan, dan aspek kebahasaamn. Namun, meskipun sudah 

ada banyak penelitian tentang penulisan esai akademis yang dibantu oleh kecerdasan 

buatan (AI), sebagian besar penelitian tersebut dilakukan di negara-negara Barat. 

Banyak dari penelitian ini menggunakan metode kualitatif dengan jumlah peserta yang 

trbatas, atau lebih menitikberatkan pada pandangan mahasiswa tanpa 

menghubungkannya dengan hasil nyata dari penulisan esai. Akibatnya, masih sedikit 

bukti yang secara menyeluruh menyelidiki sudut pandang mahasiswa di perguruan 

tinggi Indonesia tentang penggunaan berbagai alat kecerdasan buatan (AI), bersamaan 

dengan menggabungkan data tentang pandangan mereka dan hasil penulisan yang bisa 

diukur.  Penelitian ini bertujuan untuk mengkaji perspektif mahasiswa terhadap 

penggunaan alat AI dalam penulisan esai akademik serta memahami peran dan 

dampaknya terhadap proses pembelajaran menulis. Penelitian ini menggunakan metode 

campuran dengan desain sequensial eksplanatori. Data kuantitatif diperoleh melalui 

kuesionair skala likert yang disebarkan kepada 80 mahasiswa Program Studi Pendidikan 

Bahasa Inggris di salah satu universitas swasta di Surakarta, Indonesia, dengan 25 

responden yang berpartisipasi secara aktif. Selain itu, data pendukung diperoleh dari 

hasil penilaian esai menggunakan rubrik analitik serta wawancara semi-terstruktur yang 

dilakukan kepada mahasiswa dengan kemampuan menulis esai pada kategori tinggi dan 

sedang. Analisis data kuantitatif dilakukan secara deskriptif, sedangkan data kuantitatif 

dianalisis menggunakan tematik untuk memperdalam dan menjelaskan temuan 

kuantitaiif. Hasil dari penelitian ini menunjukkan bahwa, sebagian besar mahasiswa 

memiliki pandangan yang posistif terhadap penggunaan AI dalam menulis esai. 

Mahasiswa merasa bahwa AI dapat membantu mereka dalam menciptakan dan 

mengembangkan ide-ide, membuat kerangka esai, memeriksa kesalahan tata bahasa, dan 

strukur kalimat, membuat paragraf lebih terhubung, dan memperbaiki kosakata 

akademis. Meskipun begitu, mereka juga menyadari adanya kemungkinan risiko, seperti 

terlalu bergantung pada AI yang bisa memengaruhi kemampuan berpikir kritis dan 

kreatifitas mereka. Oleh karena itu, mahasiswa memandang AI sebagai alat bantu dalam 

proses menulis, tetapi bukan sebagai pengganti kemampuan berpikir kritis dan kognitif 

yang mereka miliki dalam menulis akademik. 

 

Kata Kunci: AI dalam Pendidikan, Kecerdasan Buatan (AI), Penulisan Esai, Pespektif 

Mahasiswa, Teknologi Pembelajaran. 

Abstract 

The use of Artificial Intelligence (AI) based technologies and applications in education has 
increased significantly, especially among university students. AI is increasingly being utilized 
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as a tool in the academic writing process, including essay writing, to overcome various 

difficulties such as idea development, writing structure, and linguistic aspects. However, even 

though there has been a lot of research on academic essay writing assisted by Artificial 
Intelligence (AI), most of this research has been conducted in Western countries. Many of these 

studies use qualitative methods with a limited number of participants, or focus more on students’ 

perspectives without linking them to the actual results of essay writing. As a result, there is still 

little evidence that comprehensively investigates the perspectives of students in Indonesian 
universities on the use of various AI tools, while combining data on their perspectives and 

measurable writing results. This study aims to examine students’ perspectives on the use of AI 

tools in academic essay writing and understand its role and impacts on the writing learning 
process. This study used a mixed methods approach with a sequential explanatory design. 

Quantitative data were obtained through a Likert scale questionnaire distributed to 80 students 

of the English Education Study Program at a private university in Surakarta, Indonesia, with 25 

respondents actively participating. In addition, supporting data were obtained from the results 
of essay assessment using an analytic rubric as well as semi-structured interviews conducted 

with students with medium and high essay writing skills. Qualitative data were analyzed 

descriptively, while qualitative data were analyzed using thematic analysis to deepen and explain 
the quantitative findings. The results of this study show that most students have a positive 

perspective of the use of AI in essay writing. Students felt that AI could help them in creating 

essay outlines, checking grammar and sentence structure errors, making paragraphs more 
connected, and improving academic vocabulary. However, they are also aware of possible risks, 

such as over-reliance on AI that could affect their critical thinking and creativity. Therefore, 

students’ perspective of AI as a learning tools that can help in the writing process, but not as a 

substitute for their critical thinking and cognitive skills in academic writing.   

Keywords: AI in education, Artificial Intelligence (AI), Essay Writing, Learning 

Technology, Students’ Perspectives.  

 

1. INTRODUCTION  

 

The development of Artificial Intelligence (AI) in higher education has increased significantly 

in recent years. AI has been used in various learning contexts, including as a tool in academic 

writing Zawacki-Richter et al. (2019). In the context of higher eeducation, essay writing is a 

complex skill that involve the ability to organize ideas, construct arguments, and use academic 

language appropriately Hyland & Richards (2019). 

The writing process is not a linear activity, but rather than a recrusive cognitive process, 

involving planning, drafting, and revising stages Flower & Hayes (1981). The presence of AI 

tools has the potentil to affect each of these stages. From the perspective of cognitive load 

theory, the use of tchnology can help reduce extraneous cognitive load so that students can focus 

more on developing ideas and arguments Sweller (2011).  

However, the use of AI in learning also raises questions regarding its impact on students’ 

learning independence and metacognitive awareness. Metacognitive awareness includes an 

individual’s ability to monitor and evaluate his or her own whinking process Gregory & Sperling 

(1994). Therefore, it is important to understand how students utilize AI in the writing process 

and how they reflect on its use.  
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Based on this background, this study aims to describes students’ perceptions of the benefits of 

AI in essay writing, analyze the role of AI in the essay writing process, and explore its impact 

on writing learning.  

2. METHOD  

This study used a mixed method approach with a sequential explanatory design Creswell & 

Creswell (2023). The first stage involved colleceting and analyzing quantitaive data trhough 

qustionnaires and essay scores, followed by colleting qualitative data through interviews to 

deepen the understanding of the quantitative reults. 

The research participants were third-semester students of the Department of English Education 

at one of the private universities in Surakarta. The sampling technique used was purposive 

sampling with the criteria of students who had experience using AI in essay writing.  

The research instruments included: 

a) Likert-scale questionnaire to measure students’ perception 

b) Essay scores obtained from lectures’ assessment using an analytic rubric. 

c) Semi-structured interviews. 

Qualitative data were analyzed using thematic analysis as desribed bya Braun & Clarke (2006), 

which allows the identification of patterns and main themes from the interviews. 

3.  FINDINGS AND DISCUSSION  

3.1. Findings 

3.1.1 University Students’ Perceived Benefits of Using AI Tools in Essay 

Writing 

This section explains the first research question, namely: How do university 

students perceive the benefits of using AI tools in essay writing? The results of this 

study are derived from quantitative data collected through questionnaires and 

qualitative data obtained from semi-structured interviews. 

Students’ perceived benefits of using AI tools to write essays were first analyzed 

using descriptive statistics. The results of the analysis showed that in general, students 

were satisfied, as seen from the rather high mean scores on the sections of the 

questionnaire relating to how easy the tool was to use, the development of ideas, and 

their confidence in writing. The results of statistic descriptive can be seen in table 4.1 

Table 3. 1 Descriptive Statistics of Students’ Perceived Benefit of Using AI Tools in 

Essay Writing (N = 25) 
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Statements Mean Percentage (%) 

AI makes the process of 

generating ideas easier 

3.60 90% 

AI helps me understand 

difficult concepts or 

materials 

3.64 91% 

AI helps improve the quality 

of essay structure 

3.28 82% 

AI helps ensure the flow of 

writing is more coherent 

3.36 84% 

AI makes me feel more 

confident in academic 

writing 

3.12 78% 

Source: Output IBM SPSS Statistics 

Percentage calculated from  𝑀𝑒𝑎𝑛 ÷ 4 × 100% 

Based on table 4.1, all the mean scores are more than 3.00, which means that 

students overall agree that AI tools help them in essay writing. The highest mean score 

was on the statement about how AI helped them understand difficult concepts (M = 

3.64; 91%), followed by the role of AI in helping them develop ideas (M = 3.60; 90%).  

These results indicate that students primarily perceive AI tools as beneficial in the early 

stages of writing, particularly in understanding material and generating ideas. 

Meanwhile, the mean scores for improving essay structure 82% and coherence 

84% show that AI is also perceived as supporting organizational clarity. The lowest 

mean score was found in writing confidence (M = 3.12; 78%), although this still 

indicates agreement and suggests that AI provides affective support in academic 

writing.  

To provide a clearer understanding of the numerical results, semi-structured 

interviews were conducted with two participants with different abilities in essay 

writing. One was a student of high ability (P1) and the other was a student of medium 

ability (P2). The qualitative data were analyzed using thematic analysis. Some 

important excerpts from the interview can be seen in table 4.2. 

Table 3. 2 Qualitative findings of Students’ Perceived Benefits in Using AI Tools 

Participant Category Interview Excerpt Initial Codes Emerging Theme 

P1 High 

“AI is really helping me to 

make ideas and gives 

examples of a good essay 

structure.” 

Idea generation, 

structure 

clarification 

AI as Cognitive 

Support Tool 
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Participant Category Interview Excerpt Initial Codes Emerging Theme 

P2 Medium 

“AI helps me when I get 

stuck and don’t know how 

to start writing.” 

Overcoming 

writer’s block, 

starting writing 

AI as Writing 

Process Facilitator 

Thematic analysis results, from the coding process, four major themes emerged. 

Theme 1 (AI as a cognitive Support Tool), students perceive AI as helping them 

understand materials and develop ideas. This theme aligns with highest quantitative 

percentages (91% conceptual understanding; 90% idea generation). Theme 2 (AI as a 

Writing Process Facilitator), student describe AI as helping them beginning writing 

and organize ideas. This corresponds to structural and coherence improvements (82 – 

84%). Theme 3 (AI as Emotional and Confidence Support), students reported feeling 

calmer and more confident when using AI (78%). AI reduce anxiety at the beginning 

of the writing process. Theme 4 (Critical and Selective Use of AI), high category 

students reported using AI and refine ideas rather than generate full content. This 

shows that writing ability influences AI usage and reflects developing metacognitive 

awareness. 

Data from the interviews reinforced the quantitative results by showing that 

students viewed AI as a tool that helped them start writing and organize ideas. Both 

participants explained that AI helped them deal with problems when writing, especially 

at the beginning of the process, but they were still responsible for developing the 

content. In addition to helping students come up with initial ideas, the interview results 

show that the AI tool also helps reduce students’ anxiety when starting to write essays. 

Some respondents said that AI gave them a sense of calm when they did not know 

where to start, so writing became less overwhelming. One participant with moderate 

writing ability (P2) explained that AI helped him find the beginning of his writing and 

made him more confident to continue writing the essay. This shows that AI is not only 

a technical tool, but also provides emotional support in the academic writing process. 

On the other hand, participants with high writing ability (P1) stated that they used 

AI more often to verify and strengthen existing ideas, rather than as the main sources 

for developing essay content. This difference shows that writing ability affects how 

students use AI. Students with high writing skills tend to use AI more carefully and 

critically, while students with moderate writing skills rely more on AI to start the 

writing process. 

These qualitative findings reinforce the results of the questionnaire, which showed 
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high average scores on the aspects of ease of generating ideas and understanding 

concepts. Thus, students’ positive experiences of AI use contextualized by their 

individual needs and level of writing ability. 

 

3.1.2 The Roles AI Tools Play in Their Essay Writing Process 

The subsection answers the second research question, namely: What roles do AI 

tools play in their writing process? The findings were obtained from the questionnaire 

data and the results of the essay assessment using the rubric. 

The results from the questionnaire show that AI tools are very important in many 

steps of essay writing, from create an essay outline, to writing drafts, to revising. The 

statistics describing this are shown in table 4.3. 

Table 3. 3 The roles of AI Tools in the Essay Writing Process (N = 25) 

Function of AI Tools Mean  Percentage (%) 

Creating an outline or 

essay structure 

3.24 81% 

Providing alternative 

ideas when students are 

stuck 

3.56 89% 

Checking grammar and 

sentence structure 

3.36 84% 

Improving paragraph 

unity and coherence 

3.24 81% 

Helping formulate essay 

conclusions 

3.40 85% 

 Source: Output IBM SPSS Statistics 

Based on table 4.3, all the mean scores are more than 3.00, which indicates that 

students generally agreed that the AI tool helped them during the essay writing process. 

The highest mean was for the AI’s function in providing a selection of ideas (M = 3.56; 

89%), indicating that the AI played an important role in the idea development stage. 

Grammar checking 84% indicates AI function as a linguistic editor, while creating 

outlines and improving coherence 81% show its role as a structural organizer. Helping 

formulate conclusions 85% demonstrates AI’s function in supporting the final stage of 

writing. 

To support the results from the questionnaire, students’ essay writing ability was 

analyzed using rubric based assessment. The results of the descriptive statistics 

regarding the essay scores are shown in the table 4.4. 
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Table 3. 4 Descriptive Statistics of Essay Writing Rubric Scores (N = 20) 

Writing Aspect Mean  Percentage (%) 

Content and Relevance 3.85 96% 

Organization and 

Structure 

3.95 99% 

Language Use and 

Grammar 

3.30 83% 

Cohesion and Coherence 3.85 96% 

Source: Output IBM SPSS Statistics 

The results of this study showed that the section on organization and structure 

received the highest average score (M = 3.95; 99%). This means that the students could 

create well-organized and logical essays. The high score in cohesion and coherence (M 

= 3.85; 96%) further supports the findings that students’ writing demonstrated clear 

connections between ideas. Meanwhile, the aspect of language use and grammar 

obtained a lower mean score (M = 3.30; 83%), suggesting that although AI may assist 

in correcting linguistic errors, students still need to strengthen their grammatical 

competence. 

Data from the interviews also reinforced this finding, with both participants 

expressing that Artificial Intelligence helps improve ideas and organization of writing, 

but should not replace students’ independent thinking. The interview data provides 

more insight into the function of AI in writing. Students reported that AI helped them 

learn how to write essays that meet academic standards and refine the arguments they 

had already developed. However, students also emphasize that AI should be used as 

an aid, not as a substitute for their own thinking and creativity. 

Thus, AI serves as a tool that assists in writing by reducing students’ mental load, 

making their writing more organized, and explaining ideas more clearly, but still 

requires active student involvement in the writing process. 

3.1.3 The Students’ Perspective on the Impact of AI Tools on Their 

Learning 
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Figure 3.1 Students’ Perceive Impact of AI Tools on Learning 

This sub chapter discusses the third research question, namely: How do the 

students perceive the impact of AI tools on their learning? Based on the questionnaire 

results (N = 20), five major impact dimensions were identified. Figure 4.1 illustrates 

the percentage of students’ agreement for each dimension.  

a. Improved Conceptual Understanding (91%) 

The highest agreement level 91% was found in conceptual understanding. This 

indicates that most students perceive AI tools as effective in helping them 

comprehend difficult academic materials. From the interview findings, 

students explained that AI help them to clarify unfamiliar vocabulary, 

understand complex sentence structures, receive simplified explanations of 

theoretical concepts, and see examples of essay models. 

This suggests that AI functions as a cognitive scaffold, supporting knowledge 

construction and reducing comprehension barriers. Students do not merely 

copy AI output but use it to better understand subject matter before 

reformulating it in their own words. This aligns with the notion that AI 

supports higher-order thinking when used as a supplementary learning tool 

rather than a replacement. 

b. Enhanced Idea Development (90%) 

A high percentage 90% indicates that AI significantly assists students in 

generating and expanding ideas. Interview responses reveal that students often 

experience difficulty in starting their introduction, developing arguments, 

providing supporting details. AI helps by offering brainstorming prompts, 

topic sentence examples, and alternative perspectives. 

However, several students emphasized that they still modify and adapt AI 

generated ideas to fit their own arguments. This reflects active engagement 
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rather than passive dependence. Thus, AI plays a major role in the pre-writing 

stage, especially in overcoming writer’s block 

c. Greater Learning Efficiency (84%) 

A total of 84% of students agreed that AI increases their earning efficiency. 

Students reported that AI help them detect grammatical errors quickly, revise 

sentence structures, and receive immediate feedback. This shortens the 

revision cycle significantly. Instead of waiting for lecturer corrections, 

students obtain instant feedback, which improves time management. This 

efficiency dimension demonstrates that AI contributes to procedural learning 

improvement, particularly in drafting and revising phases. 

d. Improved Structural Organization (83%) 

Approximately 83% of students agreed that AI improves organization and 

coherence. This finding is consistent with table 4.4, where organization and 

structure received the highest rubric score (M = 3.95; 99%). Interview data 

indicates that AI helps students to arrange paragraphs logically, maintain unity 

between ideas, structure essays into introduction, body, and conclusion.  

However, students acknowledged that they still need to review AI generated 

structures to ensure relevance to he task instructions. This confirms that AI 

supports structural clarity but does not fully replace students’ decision-making 

process. 

e. Increased Writing Confidence (78%) 

Although still high, writing confidence 78% has the lowest percentage among 

the five impacts. Students explained that AI reduces anxiety when starting 

assignments. Knowing that assistance is available makes them feel more 

secure. 

However, some students admitted feeling unsure whether their work becomes 

“too dependence” on AI. This explain why the confidence percentage is 

slightly lower compared to cognitive aspects. This indicates that AI has an 

effective impact, but students remain cautious about over-reliance. 

Overall, the findings indicates that AI tools are perceived positively across 

cognitive, procedural, and affective dimensions. The highest impact is found in 

conceptual understanding 91% and idea development 90%, suggesting that AI 

primarily supports cognitive aspects of learning. However, students demonstrate 

critical awareness in using AI responsibly. Therefore, AI is not perceived as a substitute 
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for learning but as a facilitative tool that enhances understanding, efficiency, and 

confidence when used appropriately. 

3.2 Discussion 

3.2.1 Students’ Perceived Benefits of Using AI Tools in Essay Writing 

The findings indicate that students perceive significant benefits in using AI tools 

for essay writing. High agreement level across questionnaire items demonstrate that AI 

helps students generate ideas, clarify arguments, and improve the clarity of their 

writing. This suggests that students view AI primarily as a supportive resource rather 

than a replacement for their writing ability. The benefits perceived include assistance 

in brainstorming, support in organizing ideas, improvement in sentence structure, and 

immediate feedback on grammar. 

These perceived benefits reflect the functional value of AI tools in reducing 

cognitive load during the writing process. Students no longer struggle excessively at 

the initial drafting stage because AI provides structural prompts and examples. 

However, interview findings also reveal that students remain aware of the need to 

revise AI-generated outputs. This indicates active engagement rather than passive 

dependence. Thus, the perceived benefits are closely linked to efficiency and clarity 

rather than full automation of writing. 

From this study show that students generally have a positive experience when 

using Artificial Intelligence (AI)tools to write essays. They viewed AI as an aid to 

finding ideas, understanding difficult things, and giving them more confidence when 

writing. This shows that AI serves as an additional learning tool that helps students 

when working on academic essay writing assignments. 

This experience shows how AI acts as a type of technology for writing. According 

to Haas (2013), writing technology changes the way writers initiate, plan, and handle 

writing tasks by removing technical difficulties. In this study, the positive experiences 

of the students showed that AI was very helpful, especially in the beginning of writing, 

such as when searching for ideas and understanding concepts, which is usually a 

difficulty for learners of English as a foreign language (EFL). 

The findings of this study are in line with the results of previous studies. Malik et 

al. (2023) stated that students had a positive perspective of the use of AI tools, 

especially in helping them get ideas and providing language assistance when writing 

academic essays. Likewise, Syahnaz & Fithriani (2023) found that AI tools helped 

students feel more confident and better able to organize their writing. The data from 
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the interviews in this study also support these findings, as high and medium achieving 

students alike described AI as a useful aid when they struggled to start or develop an 

essay. 

From the perspective of cognitive process theory Flower & Hayes (1981), these 

students’ experiences can be seen as evidence that AI reduces the burden on the mind 

when outlining writing. By assisting the process of developing ideas and 

understanding, AI allows students to use more cognitive resources at higher stages of 

writing, such as developing arguments. Thus, students’ positive experiences of AI use 

strongly related to how AI aids mental efficiency in academic writing. 

3.2.2 The roles of AI Tools in the Essay Writing Process 

The second finding highlights the specific roles AI tools play within different 

stages of essay writing. Quantitative results shows that organization and structure 

received the highest rubric scores 99%, followed by content and coherence. This 

indicates that AI tools function most strongly in structural organization. 

From the interview analysis, AI tools are used in three main stages such as pre-

writing stage (idea generation and topic exploration), drafting stage (sentence 

construction and paragraph organization), and revising stage (grammar checking and 

refinement). This demonstrates that AI plays a multi-stage supportive role rather than 

a single function role. 

However, lower scores in language use 83% suggest that AI assistance does not 

automatically improve deep linguistic mastery. Students still need to evaluate and 

adjust outputs. Therefore, AI tools function as scaffolding mechanism within the 

writing process, assisting students in managing structural and mechanical aspects while 

still requiring human cognitive control. 

The findings related to the second research question show that Artificial 

Intelligence (AI) tools serve multiple functions in the planning, drafting, and editing 

stages. Results from the questionnaire show that students often use AI to create an 

outline, search for alternative ideas, and check for grammar and coherence errors. This 

was also supported by the essay rubric assessment which showed good results in the 

aspects of organization and writing structure. 

These results show that AI tool acts more as an aid in terms of organization and 

language, not as a substitute for students’ writing skills. High scores in the aspects of 

organization and flow of thought indicate that students benefited from the AI’s help in 

the aspects of originality and language use indicate that students’ personal thinking and 
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creativity remained important. 

This pattern of findings is in line with previous research. Tran (2024) found that 

the use of AI helped improve language relatedness and accuracy, but did not 

necessarily make writing more original. Faisal & Carabella (2023) also reported that 

Artificial Intelligence (AI) tools like Grammarly helped students improve their role as 

writers. The interview data in this study further corroborated that finding, where 

students used AI to refine and recognize the ideas they had already created. 

From the viewpoint of writing and language learning theory Hyland & Richards, 

(2019), AI serve as a continuous of feedback that supports language development while 

writing. In addition, cognitive load theory Sweller (2011) explains that by addressing 

the technical aspects of writing, AI can reduce students to focus more on organizing 

ideas and maintaining writing unity. Thus, AI tools serve as aids that improve 

efficiency and clarity in the writing process, but still require active engagement from 

students. 

3.2.3 Students’ Perspectives on the Impact of AI Tools on Learning 

The third finding expands beyond writing performance and examines broader 

learning impacts. The highest agreements levels were found in conceptual 

understanding 91% and idea development 90%, indicating that students perceive AI as 

enhancing cognitive comprehension. This suggest that AI supports deeper 

understanding of academic material, faster processing of information, and 

development of analytic ideas. 

Additionally, 84% agreement on learning efficiency indicates that AI accelerates 

feedback and revision cycles. Meanwhile, 78% agreement on writing confidence 

reflects an affective impact, although slightly lower than cognitive aspects. 

Importantly, thematic analysis revealed that students critically evaluate AI suggestions. 

They do not accept outputs automatically but assess relevance and academic 

appropriateness. 

This demonstrates self-regulated learning, metacognitive awareness, and 

responsible use of technology. Thus, AI tools are perceived not merely as writing 

assistants but as learning aids that influence cognitive, procedural, and affective 

domains. 

This finding shows that students are starting to realize how AI can help them learn 

without changing their essential writing skill. This view is in line with the 

metacognitive theory described by Flavell (1979), which emphasizes the importance 
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of self-monitoring and regulating the learning process. When students assess the 

feedback from the AI before they use it, they engage in a reflective decision-making 

process that increases their metacognitive awareness.  

The results of this study are in line with previous study. Tossell et al. (2024) found 

that Artificial Intelligence (AI) can boost students’ confidence and help them better 

understand the importance of academic integrity. Nguyen et al. (2024) also noted that 

although students perceived AI in a positive way, over-reliance on this technology 

could reduce their engagement in writing. In this study, students demonstrated ethical 

awareness by stating that AI should be used as a tool, not as a substitute for their 

learning efforts. 

Overall, students’ perspectives showed a good and balanced understanding of the 

use of AI in learning. They felt that ai is useful in a responsible and critical way, and 

can help develop their writing skills without compromising their creativity or critical 

thinking skills. These findings demonstrate the importance of institutional guidelines 

and teaching styles that encourage the ethical and thoughtful use of AI in academic 

writing. 

First, regarding students’ experiences, the results showed that students generally had positive 

experiences when using AI tools to write essays. The AI tool helped them find ideas, understand 

difficult material, and also boosted their confidence, especially at the beginning of writing. This 

shows that AI acts as a tool that aids learning and makes students more engaged in academic writing 

tasks. 

Second, in terms of the role of AI in the essay writing process, the results show that AI functions 

more as an aid in organizing and discussing language. AI helps students plan, organize, and improve 

essays, especially in making clearer and improving grammar. However, students’ critical thinking 

skills and originality of ideas are still very important, so AI only serves as a supporting tool, not 

substitute for their writing skills. 

Third, regarding students’ perspectives on the impact of AI on learning, the results show that students 

view AI as a useful aid if used wisely. Students showed that they were ethically savvy and realized 

the importance of critical thinking when using AI tools. In general, AI is perceived as a learning tool 

4. CLOSING  

This study aims to investigate how university students use Artificial Intelligence (AI) tools in creating 

essays. The focus is on students’ experiences, how AI helps with writing, and how students’ 

perspective the influence of AI on the way they learn. 
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that helps improve writing skills without reducing students’ freedom creativity. 

From the findings, it can be concluded that AI tools, if used wisely can help improve students’ essay 

writing skills and learning process in higher education. 
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