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STRATEGY OF LEARNING READING COMPREHENSION BY XII GRADE 

STUDENTS OF SMA BATIK 1 SURAKARTA ACADEMIC YEAR 2018/2019 

 

Abstrak  

Salah satu tujuan utama pengajaran bahasa Inggris di Sekolah Menengah Atas adalah agar siswa 

dapat membaca dan memahami bahan bacaan. Dalam hal ini, siswa memerlukan beberapa jenis 

strategi membaca untuk mengembangkan kemampuan membaca mereka. Hasil penelitian adalah: 

1) Siswa berprestasi menerapkan empat LLS; strategi memori, strategi sosial, strategi 

metakognitif, dan studi kognitif; poinnya adalah 100%, 100%, 100%, dan 50%. 2) Ada 

persamaan dan perbedaan antara siswa berprestasi tinggi dan rendah tentang Strategi 

Pembelajaran Bahasa. 3) Masalah yang dihadapi siswa berprestasi tinggi dan rendah. 4) Solusi 

yang diterapkan guru dalam menghadapi masalah siswa berbeda-beda tergantung gurunya. Hasil 

penelitian ini diharapkan dapat bermanfaat bagi guru bahasa Inggris untuk lebih kreatif dalam 

menerapkan teknik-teknik pengajaran keterampilan membaca dan bagi siswa untuk mengetahui 

lebih banyak tentang LLS sehingga mereka dapat belajar keterampilan membaca dengan lebih 

efektif. 

Kata Kunci: strategi pembelajaran bahasa (lls), keterampilan membaca, masalah, solusi 

 

Abstract 

One of the main goal of teaching English in Senior High School is to enable the students to read 

and comprehend reading materials. In this case, students need some kinds of reading strategies to 

develop their reading ability. The result of the study is: 1) The high achiever students applied 

four LLS; memory strategy, social strategy, metacognitive strategy, and cognitive study; the 

points are 100%, 100%, 100%, and 50%. 2) There are similarities and differences between high 

and low achiever students concerning Language Learning Strategies. 3) Problem faced by high 

and low achiever student. 4) Solutions applied by the teacher dealing with the students’ problems 

were different depends on the teachers. The result of the study hopefully can be useful for 

English teachers to be more creative in applying the techniques of teaching reading skill and for 

students to know more about LLS so they can learn reading skill more effectively. 

Keywords: learning language strategies (lls), reading skill, problems, solutions 

 

1. INTRODUCTION 

Reading is a complex process that depends upon the individual's language development, 

cognitive ability, and attitude toward reading. Reading ability results from applying these factors 

as the individual identifies, interprets, and evaluates ideas from written materials (Wallace, 

2003). Anderson (2003) stated reading is an essential skill for English learners because dialog 
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occurs between readers and writers. The objective of teaching English in senior high school is to 

make students read and comprehend reading materials. Based on the Regulation of National 

Education Ministry No. 23/2006 about Graduate Competency Standard that emphasizes the 

students to understand the meaning of interpersonal and transactional written discourse, genres 

(narrative, descriptive, procedure, report, analytical exposition, news item, exposition hortatory, 

spoof, explanation, discussion, and review texts), and formal and non-formal.  

Reading, then, is a skill that students and teachers highly value. Get along with it; 

teaching reading becomes the focus of English language teaching for senior high schools in 

Indonesia. The National Examination in English is applied in the form of a reading test. So the 

students and the teacher should be ready to face it through their suitable learning strategy and 

methods. The teacher should have adequate preparation in teaching reading as well. Since the 

blueprint of the national examination at English is more than eighty percent of the test items are 

for reading skills. Consequently, in English language teaching for senior high school, reading 

skills become the priority of the teaching and learning process. 

Reading is also a purposeful process of identifying, interpreting, and evaluating ideas in 

terms of the mental content; therefore, a learning strategy can help the students comprehend 

reading materials. Oxford (1990) states that attempts to help learners have been developed 

among teachers and researchers. Interest has been shifting from what learners learn for language 

learning to how learners gain the language to process orientation; language learning strategies 

become part of this shifting interest since these strategies are an aspect of the learning process 

(Takac, 2008). Learning strategies are classified into six categories: memory, cognitive, 

compensation, metacognitive, affective, and social strategies. Different learning strategies 

learners use reflect learners' variation in terms of gender, level of proficiency, learner's belief, 

etc. (Oxford, 1990).. Developing language learning strategies is also a way to establish conscious 

learning to obtain better ability, especially in reading. Language learning strategies are a useful 

tool kit for active and deliberate learning, and that these strategies pave the way toward greater 

proficiency, learner autonomy, and self-regulation (Dornyei,2005:195). The choice, each 

individual has a different way of combining and sequencing language learning strategies. A 

teacher needs to pay attention to students' differences in language learning, both high and low 

achievers. Savile (2006) says that not all strategies are the same; some methods are more 
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effective than others. Therefore, it is necessary to know which learning strategies are used by 

successful or high-achieving learners. 

This study investigates the learning strategy used, differences, problems faced by high 

achiever students and low achiever students of Senior High School students in reading 

comprehension. The researcher also investigated the solutions applied by the teachers to 

overcome the students’ problems in reading. 

 

2. METHOD 

The type of research is the domain of descriptive qualitative. This study intended to discover the 

learning strategy used, differences, problems faced by high achiever students and low achiever 

students of Senior High School students in reading comprehension. Data are collected through 

observation and in-depth interviews focusing on learning strategy used, differences, problems 

faced by the students. The informants are four high achiever students, four low achiever students 

and two English teachers in a certain Senior High School namely RE and WK. The researcher 

was also given a chance to observe a few class activities. The process of collecting and analyzing 

data continuously bundled together to complete information comprehensively, as Miles and 

Huberman (1994) noted that in Qualitative Design, Data Collection, Data Display, Data 

Reduction, and Data Verification or Conclusion connect each other 

 

3. FINDINGS  AND DISCUSSION 

As stated in the previous chapter, this research employed Oxford's Language Learning 

Strategies, which the writer considers to be completed than the other theories. It focuses on 

strategies applied by the high and low achiever High School students, examines the similarities 

and differences applied to handle their problems in enhancing their reading skills, and finds the 

solution. 

The language learning strategies employed by the high achiever students are presented in 

Table 1 below. 

Table 1 Language Learning Strategies Employed by High AchiverStudents 

Type of Preferences 
Occurrence 

Number of Students Percentage 

Memory strategies 4 100% 
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Social Strategies 4 100% 

Cognitive strategies 2 50% 

Metacognitive strategies 2 50% 

 

The four strategies employed by the high achiever students. It shows that all students use 

memory and social strategies about 100%. Furthermore, two of them used Cognitive and 

Metacognitive strategies for about 50%.  

Like high achiever students, low achiever students also applied four strategies, yet one 

different procedure was used and had a different percentage. Table 2 shows the strategies applied 

by the low achiever students. 

Table 2 Language Learning Strategies Employed by Low AchiverStudents 

Type of Preferences 
Occurrence 

Number of Students Percentage 

Social strategies 2 50 % 

Cognitive strategies 2 50 % 

Memory strategies 2 50 % 

Affective strategies 1 25 % 

  

Table 2 displays the four strategies employed by the low achiever students. Unlike the 

high achiever students, low achiever students employed social, cognitive, memory, and affective 

strategies; two out of four students applied social, cognitive, and memory strategies for about 

50%. Then one out of four students used affective strategies for about 25%. 

The findings also found that both high and low achiever students applied different 

strategies and percentages to one another. It is because they tend to apply Language Learning 

Strategy which suits their personal needs. Ambrosi-Randic and Kostic-Bobanovic (2008) state, 

“Successful language learners generally tailor their strategies appropriate to their personal needs 

as learners.” 

The writer depicted similarities and differences by gathering the data from documents, 

questionnaires, observations, and interviews. Table 3 below examining similarities and 

differences between high and low achiever students. 

 

 



5 
 

Table 3 Similarities and Differences between High and Low 

Similarities Differences 

1. Both high and low achiever students 

employed four LLS found by Oxford 

1990. 

2. Three same language learning 

strategies applied by both high and low 

achiever students: memory, social, and 

cognitive strategies. 

3. Activities they do in performing 

strategies 

1. Percentage of student's language 

learning strategies applied by high 

and low achiever students 

2. One strategy which deployed by 

each high achiever and low 

achiever students 

3. Personal interest to English 

(enthusiasm) 

 

The first similarity between the high and low achievers is the same amount of language 

learning strategies they applied. Out of six strategies proposed by Oxford, low and high achiever 

students in this research only applied four of them. The language learning strategies applied by 

both high and low achiever students are same. The three same strategies that low achiever and 

high achiever students used are memory, cognitive, and metacognitive procedure. The last 

similarities between the low and high achiever students are the activities they perform regarding 

each strategy. In memory strategy, all high achiever students and some low achiever students 

used memory procedure by recalling their prior memory related to the new vocabularies they 

encountered. It also happened with social strategies; all students in high achievers, and two of 

low achiever students used the same way to perform social strategies by asking their friends or 

searched for the answers on social media (internet) to overcome their difficulties in the text's new 

vocabulary. The last is cognitive strategies, both two of each high and low achiever students 

performing cognitive strategy in the same way. They used the way of studying which suits them 

best to overcome the difficulties in understanding the text. 

The first difference is the percentage that the high achiever got, and the low achiever 

students got in each category that they both used. The second difference between the low and 

high achiever students is the fourth strategy that they deployed. Skehan (1989) cited in Lessard-

Clouston 1997:3) stated that there is always the possibility that bad language learners can also 

use the same good language learning strategies while becoming unsuccessful because of many 

factors and reasons. Lessard-Clouston further affirmed that it should be strongly stressed that 

using the same language learning strategies does not guarantee those bad learners will also 

become successful in language learning since other factors may also play a role in the success 
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The last difference between those low achievers and high achiever students is the personal 

interest of the low achiever and high achiever students in English. Based on the interview, all the 

higher achiever students admitted that they like or are interested in learning English. On the other 

hand, the low achiever students have low interest in learning English. They seem to have 

problems or difficulties in learning English, making it tough to follow the English lesson in the 

class. 

Based on the questionnaire and interview conducted by the researcher, three significant 

factors contribute to the learner's difficulties in reading. However, the high achiever students do 

not encounter all the problems. At the same time, almost all of the obstacles encountered only 

with the low achiever students. Below is the table displaying the problems encountered by the 

high achiever and low achiever students in Table 4. 

Table 4 Problems Encountered by High and Low Achiever Students 

Factors Problems 
High Achiever Students Low Achiever Students 

AR RF AV AY LN RM IR NP 

Self-Problems 

Lack of Interest 

and Low 

Motivation 

    ✔ ✔ ✔  

Never Improve 

their English 

outside the class 

    ✔ ✔ ✔ ✔ 

Background     ✔  ✔  

Material 

Vocabularies ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ 

Unfamiliar 

English Forms 
    ✔ ✔ ✔ ✔ 

Outside Problems 

Teacher's Method 

of Teaching 
    ✔ ✔ ✔ ✔ 

Environment     ✔ ✔ ✔ ✔ 

 

Table 4 shows the difficulties which low and high achiever students encountered. The 

researcher found three factors: internal problems, English material, and external factors. As we 

can see above, high achiever students do not obtain many obstacles in learning English. On the 

other hand, low achiever students encountered almost all problems mentioned in table 4. 

The first problem related to self-problem is lack of interest and low motivation in 

learning English. The second problem in the self-problem source is that the students never 
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improve their English skill outside the class. All the low achiever students admitted that they 

never learn English except at school. The third problem that belongs to the self-problem is the 

students' prior background, the students had a lack of prior knowledge in reading English text. 

These students have difficulties in learning English in Junior High school which continue and 

affected to their Senior high School. 

The next factor which causing problem to students in learning English is from the 

English materials. There are two problems in this factor; they are problems related to 

vocabularies and English forms. The first is the problems related to the vocabulary faced by both 

high achievers and low achiever students. The vocabularies used in advanced texts are the major 

problem for high achiever students in comprehending a passage. Besides vocabularies, English's 

formula or part of speech confused these low achiever students since it is not found in Bahasa 

Indonesia. This also makes a paradigm that English is complicated in the low achiever students’ 

mind. 

The last factor faced by the low achiever students is external factors, such as their 

environment, which contribute to their learning. The first is the teachers' way of teaching.  

Unclear teaching techniques also brought difficulty for the students. The researcher found the 

student's difficulties in comprehending the reading text was related to the teaching technique. 

Besides the teacher's way of teaching, there is another problem related with outside problem. It is 

the environment. Students with high achievement will most likely getting closer with the high 

achiever, too. Like the low achiever students, they will likely have friends with the low achiever, 

too. It made their achievement remain the same, this most likely affects the low achiever 

students.  

Westwood (2001: 16), he said that the factor causing difficulty are concerned with the 

learner’s background, teacher’s technique, and the learner’s environment. Oxford (1990) added 

some factors that she assumed to influence the use of Language Learning Strategy including 

motivation, gender, cultural background, attitude sand belief, type of tasks, age and L2 stage, 

and learning style and tolerance of ambiguity. Talking about learning English outside school, 

Dawkin (2017) reported Factors Influencing Student Achievement in Reading. The study 

explained that Parental involvement and the home environment were listed as two of the most 

critical factors in student achievement in reading. 
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Based on the result of the questionnaire and interview, both teacher WK and teacher RE 

agree that students' problems in reading comprehension are the new words or vocabularies. 

These teachers also proposed some solutions to this obstacle. The solutions proposed by Teacher 

WK and Teacher RE are presented in the Table 5  

Table 5 Solutions Proposed by the Teachers 

Teacher WK RE 

Problem Vocabulary Vocabulary 

Solution 

1. Show the difficult words before discussing a specific text 

2. Peer teaching method 

3. Different methods every meeting 

4. Ask students to find the text by 

themselves 

5. Communicative Approach 

2. Reading alternately 

3. Using video to picture the story 

4. Vocabularies drilling 

5. Retelling the story 

6. Motivating the students 

As we can see from table 4.6, these two English teachers agreed that the most 

problematic in reading comprehension for the students is the vocabulary. They stated that if there 

are several complexes or unfamiliar words for the students, it will lead them to the unknown of 

the whole storyline. Teacher WK and Teacher RE have a similar solution. It is by presenting the 

vocabularies or difficult words they may have later on while discussing the text. Not only 

presenting the vocabularies, both Teacher WK and Teacher RE discussed them with the whole 

class so both high and low achiever students have at least the same start to learn the material. 

Teacher WK uses peer teaching method to enhance the students’ comprehension to the 

text. Teacher WK will divide the students into a certain group and spread the high achiever 

students in each group Hopefully, these high achiever students will explain or teach the low 

achiever students in the group. The third solution proposed by Teacher WK is by using different 

methods on every meeting that they have. In other words, if Teacher WK has finished discussing 

a text using a certain method, she will apply another on the next material or text. She thinks by 

applying this way, the teaching and learning process will more lively and students are not easily 

getting bored by the lesson. Westwood (2001: 16) said that the teacher should be careful in 

choosing the teaching technique because it relates to the students' understanding of the material. 

Language learning strategies demand teachers to function as many figures. Oxford (1990) states 

that teachers are not seen as authority figures like instructors and leaders but as facilitators, 

helpers, and advisers.   
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Teacher WK stated that another trick to enhance the students’ interest in following the 

reading lesson is by letting the students decide the text. Get along with it, the students will be 

more enthusiastic in engaging the lesson. It is because they will tend to search or find the text 

that suits with their interest. every time she teaches about reading, she mostly applies 

communicative approach. She wants to emphasize interaction as both the means and the ultimate 

goal of study. She thinks that the communicative approach is the most suitable for enhancing the 

students’ reading comprehension.  

Reading alternately is an activity that Teacher RE did in teaching or discussing a specific 

text. When the students in turn read a text, it can be each student for each sentence or paragraph. 

By this, Teacher RE argues that the students will remain focus in following the lesson. Besides 

reading alternately, Teacher RE also argued that the learning should be enjoyable, not 

monotonous, to get the students involved in the material. So, she designed an interactive 

PowerPoint to each material related to a certain text and found an interesting video suitable with 

the material and the students’ competence. Underwood (1989) explains that pictures will be 

remembered better than words. In addition, he implies that associating words with pictures is a 

more robust recollection system. 

Another way to overcome the students’ problem in term of vocabulary is by drilling the 

vocabulary. Teacher RE proposed it as one of the methods to overcome the problem. After 

discussing the meaning of the difficult words for the students, Teacher RE will have a quick quiz 

for the students which relating to those words. To make it more exciting and compelling, 

Teacher RE will score their answers from the quiz.  

Teacher RE’s way to improve students’ comprehension in reading is by asking the 

students to retell the text by their own words. So before discussing the text, Teacher RE tells the 

students that she will ask some students to retell by their own version at the end of the meeting. 

It is intended to increase their focus and engage them to the lesson. Its weakness is that this 

activity takes time especially if the one who retells the story is low achiever student, the other 

students will not pay attention and busy talking to each other. The final solution proposed by 

Teacher RE is by motivating the students. Some low achiever students feel down if they face the 

problematic yet long text. The role of teacher is needed here to make the students keep engaging 

to the lesson and the text. Teacher RE will remind the students that the text they are going to 

discuss is accessible and Teacher RE will help them to understand what the text is discussing. 
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4. CLOSING 

Learning strategies are employed by high achiever and low achiever students in learning reading 

comprehension. The high achiever students applied four LLS; memory strategy, social strategy, 

metacognitive strategy, and cognitive study. On the other side, the low achiever students also 

applied four LLS: social strategy, cognitive strategy, memory strategy, and affective strategy. 

There are three similarities and three differences between high and low achiever students 

concerning Language Learning Strategies. There are several problems faced by the students. 

However, the number of obstacles they face is varied. Both Teacher RE and WK proposed 

several solutions. They both agree on one solution to show and discuss the new words they 

would meet in the texts. Apart from that, Teacher RE and Teacher WK have different solutions. 

Teacher WK’s solutions are: 1) show the difficult words before discussing a certain text, 2) peer 

teaching method, 3) various methods every meeting, 4) ask students to find the text by 

themselves, and 5) communicative approach. While Teacher RE proposed these solutions: 1) 

show the problematic words before discussing a certain text, 2) reading alternately, 3) using 

video to picture the story, 4) vocabularies drilling, 5) retelling the story, and 7) motivating the 

students. This study hopefully can be perceived as a picture of the current practices of LLS 

applied by the high and low achiever students, which the teachers can use to help the students 

enhance their reading skills. 
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