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REPRESENTATION OF MORAL VALUES 

IN THE READING MATERIALS IN INDONESIAN 

CONTEXTUAL ENGLISH TEXTBOOKS 

FOR SENIOR HIGH SCHOOL 

 

 

Abstrak 

 

 

Penelitian ini bertujuan untuk menggambarkan: (1) nilai-nilai moral yang 

direpresentasikan dalam kata-kata dalam bahan bacaan dalam buku teks 

kontekstual Bahasa Inggris untuk siswa sekolah menengah atas Indonesia; dan (2) 

respons siswa terhadap nilai-nilai moral dalam bahan bacaan dalam buku teks 

ELT yang memadai untuk mengembangkan pemikiran kritis siswa sehingga 

mereka dapat memahami masalah moral dari situasi kehidupan mereka, dan 

kemudian merefleksikan dan menindaklanjutinya. Jenis penelitian ini adalah 

penelitian deskriptif kualitatif yang menggunakan teknik purposive sampling. 

Sumber data dalam penelitian ini adalah serangkaian buku teks EFL berjudul 

Contextual English untuk Sekolah Menengah Atas untuk kelas X, XI, dan XII 

yang diterbitkan oleh PT. Tiga Serangkai Pustaka Mandiri, sementara data 

penelitian ini adalah teks yang terdapat dalam bacaan reading didalam buku teks 

tersebut. Data dikumpulkan melalui wawancara mendalam dan tinjauan dokumen. 

Model yang digunakan untuk menganalisis data adalah analisis model aliran 

melalui komponen reduksi data, penyajian data, dan penarikan kesimpulan dengan 

menggunakan trustworthiness. Hasil data menunjukkan bahwa ada 14 nilai moral 

dalam kata-kata yang diwakili dalam bahan bacaan dalam buku teks bahasa 

Inggris untuk kelas X, XI, dan XII. Keempat belas kata tersebut adalah 

religiusitas, kejujuran, toleransi, disiplin, pekerja keras, demokratis, motivasi 

belajar dan suka membaca, patriotisme, nasionalisme, keramahan dan komunikasi, 

kesadaran lingkungan, kesadaran sosial, dan tanggung jawab. Dari data ini ada 

beberapa teks yang mengandung tidak hanya satu kata nilai moral, tetapi bahkan 

dua, tiga dan bahkan lebih. Penulis cukup berhasil memasukkan nilai-nilai moral 

ke dalam bahan bacaan. Sementara itu, rangkaian buku teks Contextual English 

untuk X kelas X, XI, dan XII cukup mampu membuat siswa mempunyai respons 

positif dan ingin melakukan serta mempraktikkan nilai-nilai moral yang 

terkandung dalam buku tersebut. Hal ini dapat dilihat dari perspektif guru yang 

mengajar mereka setiap hari, melalui kegiatan di kelas dan di luar kelas di bawah 

bimbingan guru-guru. 

Kata kunci: nilai-nilai moral; respons siswa terhadap nilai-nilai moral; makna 

ideasional 
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Abstract 

 

This research is aimed as describing: (1) moral values represented in words in the 

reading materials within the Contextual English  textbooks for Indonesian senior 

high school students; and (2) the students’ response of moral values in the reading 

materials in the ELT textbooks adequate to develop students’ critical thinking so 

that they can perceive of moral issues from their life situation, and then reflect and 

act on them. The type of this research is descriptive qualitative research which 

used purposive sampling technique. The source of data is a series of EFL 

textbooks entitled Contextual English for Senior High Schools X, XI, and XII 

published by PT. Tiga Serangkai Pustaka Mandiri while the data are text in the 

reading materials in those textbooks. The data were collected through in-depth 

interviewing and document review. The model being used to analyzed data is a 

flow model analysis through the components of data reduction, data presentation, 

and conclusion. The result of the analyzed data shows that there are 14 moral 

values in the words represented in the reading materials in the  textual English 

textbook for grades X, XI, and XII. The fourteen words are religiosity, honesty, 

tolerance, discipline, hardworking, democratic, motivation to learn and love to 

read, patriotism, nationalism, friendliness and communicativeness, environmental 

awareness, social awareness, and responsibility. From these data there are several 

texts that contain not only one moral values word, but even two, three and even 

more. The author is quite successful in infusing moral values into reading 

materials. Meanwhile, The series of Contextual English grade X, XI, and XII 

textbooks are quite capable of making students have a positive response and want 

to do and practice the values contained in these moral values. This can be seen 

from the teachers’ perspectives, they teach them daily, through activities in class 

and outside the classroom under the guidance of these teachers. 

 

Keywords: moral values; students’ response of moral values; ideational 

meaning 

 

 
1. INTRODUCTION 

Most of the school students in Indonesia today have very apprehensive. Juvenile 

delinquency, drug use, and free sex are a scource of problems that never finished. 

This condition inevitably makes many people pessimistic about Indonesia's future 

(detik, sindonews, and cnn; Idi & Sahrodi, 2017). In Indonesia, moral education in 

the schools have not received serious attention (Nawawi, 2010). Leading priority 

is always related to science. A good mark is still excellent for maintaining the 

good name of the school in the surrounding environment and parents. In fact, 

education to strengthen morals is no less important. Because of good morality, it 

will create characters for the identity of a nation. 
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Moral is a custom or habit carried out by someone to their environment. This 

meaning is taken from the etymological moral itself, which comes from the word 

"mos". Whereas in general, moral is the ethics of life that are carried out to 

maintain social order in society. According to Kohlberg (1981) in general there 

are two characteristics of moral values, namely good moral values and bad moral 

values. Good moral value is a value associated with the suitability of the 

expectations and goals of human life in carrying out it can be viewed from the 

social rules of society. Very real, what's wrong and good. For example, by helping 

others who need each other. To realize good morals this can be done through 

education. Education is a conscious and planned effort to create a learning 

atmosphere and learning process so that students actively develop their potential 

to have spiritual strength, self-control, personality, intelligence, noble character 

and skills needed by them. Thus, moral education is a real effort to shape the 

morality of students into a generation of people who fear God Almighty and are 

moral. 

Moral dimensions of language education have been broaden by applied linguists 

and english language educators (Johnstoon 2003, Shaaban 2005). Besides, 

Johnston disputes that English Language Teaching (ELT) is "profoundly a moral 

undertaking" (Johnston, 20013:18). He enhances that the moral dimension of ELT 

can achieve a better world and a better learning. EFL or ESL teachers play the 

role as moral agents and continue communicative competence to their students 

since 1990's (Brown 1997; Shabaan 2005; Stempelski 1993). The use of 

instructional materials and resources that are useful, attractive, and interesting to 

the learners is a moral values that can be incorporated into ESL and/or EFL lesson 

(Pereira, 1993). Based on the explanantion above, the researcher depicts moral 

values in English textbooks used in senior high school in Indonesia. Although 

there are several studies on moral values that are contained in English textbooks, 

most researchers study them on intercultural communication, culture, cultural 

vocabulary, social values, curriculum artifact and critical pedagogy. Meanwhile, 

this research is focused on moral values by using Halliday’s theory of text, 

discourse and context and refers to ideational meaning approach through reading 

materials contained in the textbooks. Besides Halliday, this study also uses 18 

values set by the Ministry of Education and Culture. As it is known, English 
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language textbook’s author writes the literature based on the mandated syllabus. 

Here are the problem statements in this research : 

1. How are moral values represented in words in the reading materials within  

the Contextual English  textbooks for Indonesian senior high school 

students? 

2. From the perspective of teachers, how do the students respond to the 

representation of moral values in the reading materials in the Contextual 

English textbooks? 

There are some researchers have conducted the research concerning on moral 

values and culture in ELT textbooks. In this study, the researcher summarizes the 

relevant previous studies to prove the originality of the research.  The researcher 

mentions some review of the previous study as follows: 

The first previous study was done by Ajideh and Panahi (Ajideh & Panahi, 2016). 

This study examined the cultural representation in ELT textbooks used in Iranian 

students. The study asserted that the textbook developers just have had home 

culture in their mind, there is no appropriate intercultural communicative 

competence. Although the ELT textbooks are mostly based on the source culture, 

it was not seem to be helpful in promoting intercultural competence and cultural 

understanding. The cultural element showed by the data in both 'pictures' and 

'conversation' were exclusive to home culture. 

The second previous study was done by Ahmed (Ahmed & Narcy-combes, 2011). 

He examined textbook from a cultural point of view. He snapshoted some cultural 

views in foreign textbook authors and the ESL learner in Pakistan. Some 

problems were found in this ESL textbook written by foreign authors for they 

have cultural unfamiliarity.There were cultural gap between ESL learners in 

Pakistan (C1) and the foreign textbooks authors (C2). His study suggested that it 

was better in writing an ELT textbook to include the authors from both cultures. 

The definition of moral value is a form of an objective picture of the side of truth 

carried out by someone in a community environment (kohlberg, 1981). This 

definition is in line with various languages for moral syllabic explanations, such 

as in Greek "Ethics", Arabic "Morals", and Indonesian "Glory". 
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Furthermore, Kohlberg argues that in general there are two characteristics of 

moral values, namely good moral values and bad moral values. Good moral value 

is a value associated with the suitability of the expectations and goals of human 

life in carrying out it can be viewed from the social rules of society. Very real, 

what's wrong and good. For example, by helping others who need each other. 

The next type of moral value is about evil, which means the opposite of the word 

with the term good. This value is deemed deviating from social attachments, 

besides that the impact will create social problems that will occur. For example, 

this value is like stealing, corruption, and so on. Examples of moral values related 

to society and the environment, among others: talking softly in front of parents, 

looking down when walking, throwing garbage in its place, not making noise, not 

corruption, and so forth.  

CE policies introduced in 2010 coincided with the School Curriculum. The CE 

policy requires teachers to integrate eighteen specific values in their teaching (in 

syllabus and learning values). The eighteen values set by the Ministry of 

Education and Culture derive from religion, Pancasila, Indonesian culture and 

Indonesian education goals (Ministry of Education and Culture, 2011). The 

following are the values contained in CE: 

No  Values transmitted in 

Indonesia  

1  Religiosity  

2  Honesty  

3  Tolerance  

4  Discipline  

5  Hardworking  

6  Creativeness  

7  Independence  

8  Democratic  

9  Motivation to learn  

10  Patriotism  

11  Nationalism  

12  Supportive  

13  Love to read  

14  Peace maker  

15  Friendliness and 

communicativeness  

16  Environmental 

awareness  

17  Social awareness  

18  Responsibility  

Plus values relevant to the school 

context  
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Besides the 18 values mentioned above, the school is allowed to introduce 

additional values such as neatness and cleanliness as long as the values are still 

framed in the school curriculum (Ministry of National Education, 2011, p. 8). 

Because CE has been introduced within the framework of the school curriculum, 

schools in Indonesia are required to invest the above 18 values in school life under 

their own designs. The insertion of these values must be reflected in the vision 

and mission, class activities, and extracurricular activities. The teacher is 

explicitly required to write down the expected and planned values in the lesson 

plan. All of these values can be embodied in the form of a textbook as the 

teacher's guide in teaching in the classroom. 

There are four (4) straification of Halliday’s theory concerning with language. 

The first is language, text and context; second is context of situation (field, tenor, 

mood); third is context of culture (discourse); fourth is metafunction (ideational, 

interpersonal and textual meaning). 

What is meant by discourse semantics is a system of meaning at the level of 

discourse by not leaving semantic elements that are at the level of lexicography 

and phonology or graphology. It is precisely this discourse semantics that is an 

accumulation of meanings that are built from the level of phonology / graphology 

and lexicography in the context of certain cultural situations and contexts 

(Halliday, 1985). 

Halliday sees there are 3 metafunctions related to the use of language in social 

processes in a society. The three metafunctions are: ideational, interpersonal and 

textual.  

Ideational/ experimental functions are the use of language to reflect the reality of 

the participant's experience. Ideational meanings are meanings about phenomena. 

These meanings are most centrally influenced by the field of discourse. 

Experience yourself, others, or objects and animals and so on as agents who do 

activities either with circuits or not. In the level of ideational clause this function 

is related to transitiveism which discusses the reality of participants, processes, 

and circumtances. At the lexis level this financial meaning can be realized in the 

system of technicality and its abstraction. At the semantic level, the metaphorical 
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discourse is realized into the structure of the text and its genre. Then the logical 

meaning, in the clause level is realized in the complex clause of noun groups, verb 

groups, adjunct groups and so on. In the semantic level of discourse this logical 

meaning is realized into a system of cohesion and text structure. 

According to Halliday & Matthiessen (2004: 29), ideational meaning is language 

as reflection, language provides a theory of human experience. In Eggins 

(2004:12), ideational meanings are meanings about how we represent our 

experience. Whatever use put language to, we are talking about something or 

someone doing something. But Gerot and Wignell (1995: 12) state that ideational 

meanings are meanings about phenomena-about things (living and non-living, 

abstract, and concrete). About goings on (what the things are or do) and the 

circumstances surrounding these happenings and doings. It is influenced by the 

field of discourse. 

Participant constituent can be further described as a nominal group. The process 

realized in the verbal group of the clause. Circumstances answer such questions as 

when, where, why, how, how many and as what. It also realized by adverbial 

groups, prepositional phrases and by nominal groups functioning as if they were 

adverb. Having looking at statement above, we can sum up that clause in the 

ideational meaning as a representation; including experiences, perception, 

emotion, feeling, and imagination. Moreover, meanings of these kinds are 

influenced by Field of discourse and realized through Transitivity system. 

 

2. RESEARCH METHOD 

The type of this research is qualitative descriptive research, The data are the texts 

of the reading materials in the Contextual English book for Senior High School X, 

XI, and XII studied to capture the moral values that help students to develop their 

moral values awareness. The data are selected based on the purposive sample and 

then analyzed, The source of data is the subject from which data from a study are 

obtained. The present study analyzed a series of EFL textbooks entitled 

Contextual English for Senior High Schools X, XI, and XII published by PT. Tiga 

Serangkai Pustaka Mandiri. 

researcher in collecting data uses the following techniques: Document Review and 

interview. 
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3. FINDING AND DISCUSSION 

In this section, some research findings relating to moral values in the reading 

materials within the Contextual English textbook for Indonesian senior high 

school students and the students' response to moral values in textbooks are 

adequate to develop students critical thinking. Both of these anylisis are divided 

into two sub parts. 

3.1 Finding 

3.1.1 Moral values in words in the reading materials within  the Contextual 

English  textbooks for Indonesian senior high school students 

Here are the summary of moral values words represented in the reading 

materials within the contextual english  textbooks for indonesian senior high 

school students compares to the eighteen moral values set by the Ministry of 

National Education: 

Eighteen moral values set by Ministry 

of National Education  

Moral values found in 

Contextual English series for 

grade X, XI, and XI 

1. Religiosity 

2. Honesty 

3. Tolerance 

4. Discipline 

5. Hardworking 

6. Creativeness 

7. Independence 

8. Democratic 

9. Motivation to learn 

10. Patriotism 

11. Nationalism 

12. Supportive 

13. Love to read 

14. Peace maker 

15. Friendliness and  

communicativeness 
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16. Environmental awareness 

17. Social awareness 

18. Responsibility 

  

  

  

  

 

 Among the eighteen (18) moral values issued by the 2011 Ministry of 

Education, there are just fourteen (15) moral values found in the contextual 

English textbooks for grades X, XI, and XII. Meanwhile, words that represent 

moral values that are not in the Contextual English X, XII, and XII textbooks are: 

creativeness, independence, peace maker, and supportive. Words such as 

creativeness, independence, democratic, and supportive are not found in the 

Contextual English X, XII, and XII. 

3.1.2 Students’ response of moral values in the reading materials in the ELT 

textbooks 

To get any students' responses, the researcher conducted interviews with 

four teachers who taught at Senior High Schools who used the Contextual English 

series for classes X, XI, and XII. The interview was conducted in Indonesian, the 

results of the resercher's interview translate it into English.  

After the researcher interviewed four English teachers who use the 

Contextual English books series, she presented the students’ responses to the texts 

that represented moral values. 

 

a. Students are very enthusiastic 

 

Teacher A 

Secara implicit, teks tersebut mampu menyajikan muatan nilai2 moral yg 

mulia tersebut dengan alamiah dan mudah difahami, karena ilustrasi keluarga 

bisa merepresentasikan kehidupan sehari hari dalam realita. 

Anak-anak, terlihat antusias didalam memahami pesan dari teks 

tersebut. Relevansi kehidupan dalam keseharian memudahkan mereka 

dalam memahaminya. 

 

Implicitly, the text is able to present the contents of these noble moral 

values naturally and easily understood, because the families’ 

illustration can representing daily life in reality. 



10 
 

Students looked enthusiastic in understanding the moral value 

(message) of the text. The relevance of life in everyday life makes it 

easier for them to understand it. 

 

b. Students have positive responses and try to practice everyday 

Teacher B 

Pendidikan semakin bermakna. Mendidik menjadi siswa yang terdidik. 

Para siswa positif dan mendukung sikap mengamalkan dalam 

kehidupan sehari hari...mnjd anak bangsa yg berkwalitas. 

 

Education is increasingly meaningful. Educate into educated students. 

Students are positive and try to  practice of everyday life ... to be a 

quality nation students. 

c. Students are able to compare moral values in the text and values of 

local wisdom 

Teacher C 

 

Menurut saya teks tersebut memiliki nilai filosofis, hal itu ditambah 

dgn ada simbol kapak yg dapat diartikan kerja keras. Dari segi isinya 

teks tersebut mengajarkan nilai-nilai kebaikan yg dapat dicontoh 

seperti nilai kejujuran dan bekerja keras. 

Respon siswa-siswa pertama tertuju pada teks yg berupa simbol 

kapak, dan kemudiann mereka menguhubungkan secara filosofis 

dgn nilai2 kerja keras dan gotong royong.  Setelah membaca 

konten teks, anak2 mampu membandingkan nilai2 moral dalam 

teks terhadap nilai2 kearifan lokal seperti nilai kejujuran, 

toleransi, bekerja keras, dan percaya kepada Yang Maha Kuasa. 

 

 

In my opinion the text has philosophical value, it is added with an ax 

symbol that can be interpreted as hard work. In terms of its contents 

the text teaches good values that can be emulated such as honesty and 

hard work. 

The first students’ response was focused on the text in the form of 

axe symbols, and then they connected philosophically with the 

values of hard work and mutual cooperation. After reading the 

text content, students are able to compare moral values in the text 

to the values of local wisdom such as values of honesty, tolerance, 

hard work, and trust in the Almighty. 

 

 

d. Students can appreciate their environment more and be friendly 

with their classmates 

Teacher D 

Di text 1 ada nilai2 toleransi; saling menghargai, menghormati dalam 

hidup bertetangga. 
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Teks 2, adalah contoh tidak sesuai karena tidak ada keramahan, 

toleransi dengan lingkungn sekitar. 

Siswa bisa lebih menghargai lingkungannya terutama lingkungan 

di kelasnya. Dan bisa lebih brsikap ramah dengan teman teman di 

kelas dan dengan yang lain.. 

 

Text 1, there are tolerance values; mutual respect, respect in 

neighboring life. 

Text 2, is an inappropriate example because there is no friendliness, 

intolerance to the environment. 

Students can better appreciate their environment, especially the 

environment in their classrooms. They can be more friendly in the 

class and with others ... 

  

 Based on the students’ responses above, it can be concluded that students 

are very enthusiastic, have positive responses and try to practice everyday, able to 

compare moral values in the text and values of local wisdom, and appreciate their 

environment more and be friendly with their classmates. Thus, the students are 

kindly practice those moral values contained in the Contextual English textbooks 

grade X, XI and XII. 

3.2  Discussion 

 The global world is currently facing various moral problems such as 

terrorism, climate change, migration, environmental deterioration, the gap 

between the poor and the rich, and others as stated by Brigg and Bleiker (2011, 

p.1). Thus, educators' duty to infuse their moral values are both in the class and 

outside the class. One of the ways to do this is by infusing moral values through 

the reading materials in the English textbooks. 

 This research is the second research on moral values in senior high school 

textbooks. Previous research has been done by Canh (Canh in Widodo 2018, p. 

111) about a critical analysis of moral values in Vietnam-produced EFL textbook 

for upper secondary school. Though this is the second study, there is a very 

different difference between this study and the previous one. The previous study 

of moral values by using a critical pedagogy point of view, meanwhile this study 

of interest and describes the moral values through Halliday's ideational meaning 

approach. The first study is more focused on critical pedagogical theories, while 

the second one is linguistics theories. 
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 The results of the previous study reveal that both Vietnamese and 

universal moral values were represented in the textbooks and the learning 

activities were not adequate to engage students in every activities including 

reading, observing, writing, simulations, debating and the use of statistical data to 

develop students' skills. 

Meanwhile, this study exposes that the series of Contextual English text 

book for Senior High School grade X, XI, and XII represent an adequate moral 

values as requested by the Ministry of National Education. Among eighteen (18) 

moral values contained in the Ministry National Education guidelines, there are 

fourteen (14) moral values covered in the Contextual English textbook series. 

The interview data showed that the teachers were conscious of moral 

values and they consider moral education as part of their responsibility as 

educators. Challenged in era 4.0 where access to information was very vast and 

almost unlimited, cognitive needs are so easy to reach. Thus, educators must be 

willing to be a source of learning (inspiration) by always being able to position 

themselves as a real role model by becoming an integrity person. Finally, the 

students are inspired. 

4. CONCLUSIONS 

ELT textbooks entitled Contextual English 1,2, and 3 are locally produced high 

school English language textbooks intended for high school in Central Java, 

Indonesia only. Although this textbook is a local production, the material 

contained in it is quite interesting and varied. 

 Based on the research conducted on these three textbooks, 14 words can 

represent moral values as requested by the national education ministry. The moral 

values represented in words in the reading materials within the Contextual English  

textbooks for Indonesian senior high school students and the students’ response of 

moral values in the reading materials in the ELT textbooks is the focus of this 

research. The following is the researcher’s conclusion towards the representation 

of moral values in the Contextual English textbooks. 

4.1 Moral values represented in words in the reading materials within the 

Contextual English  textbooks for Indonesian senior high school students. 
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 There are 14 moral values in the words represented in the reading 

materials in the  textual English textbook for grades X, XI, and XII. The fourteen 

words are religiosity, honesty, tolerance, discipline, hardworking, democratic, 

motivation to learn and love to read, patriotism, nationalism, friendliness and 

communicativeness, environmental awareness, social awareness, and 

responsibility. From these data there are several texts that contain not only one 

moral values word, but even two, three and even more. The author is quite 

successful in infusing moral values into reading materials. 

4.2 Students’ response of moral values in the reading materials in the ELT 

textbooks 

The series of Contextual English grade X, XI, and XII textbooks are quite 

capable of making students have a positive response and want to do and practice 

the values contained in these moral values. This can be seen from the teachers’ 

perspectives who teach them daily, through activities in class and outside the 

classroom under the guidance of these teachers. 
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