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A CONTENT ANALYSIS OF ENGLISH SKILL TASKS IN BRIGHT 2 

ENGLISH TEXTBOOK USED IN JUNIOR HIGH SCHOOL  

 

ABSTRACT 

The objectives of the study are to describe discourse competence, 

sociocultural competence, formulaic competence, interactional competence, 

linguistic competence, and strategic competence that are existed in English skill 

tasks in Bright 2 English textbook for Junior High School. This research is 

qualitative research design with content analysis approach. The object of the study 

is Bright 2 English textbook for 8th graders of Junior High School. The research 

uses documentation technique to collect the data. The data is analyzed descriptive 

qualitative analysis. The findings show (1) the discourse competences that are 

existed in English skill tasks of Bright 2 textbook are cohesion, coherence, deixis, 

and generic structure, (2) the sociocultural competences that are existed in English 

skill tasks are social contextual factors, stylistic appropriateness, and cultural 

factors, (3) the formulaic competences that are existed in English skill tasks are 

collocations, (4) the interactional competences that are existed in English skill tasks 

are actional competence, conversational competence, and non-verbal 

communication, (5) the linguistics competences that are existed in English skill 

tasks are syntax, morphology, lexicon, and phonology, and (6) the strategic 

competences that are existed in English skill tasks are interacting strategy.   

Keywords: Components and sub-components of communicative competence, 

textbook, English skill tasks 

ABSTRAK 

Tujuan dari penelitian ini adalah untuk menggambarkan discourse 

competence, sociocultural competence, formulaic competence, interactional 

competence, linguistic competence, dan strategic competence yang muncul pada 

tugas Bahasa Inggris dalam bukuteks Bright 2 untuk Sekolah Menengah Pertama. 

Jenis penelitian ini adalah kualitatif dengan pendekatan konten analisis. Data 

dianalis dengan menggunakan analisis kulaitatif deskriptif. Penelitian ini 

menunjukkan bahwa (1) discourse competence yang muncul didalam tugas bahasa 

Inggris pada bukuteks Bright 2 adalah kohesi, koheren, deiksis, dan generic 

structure, (2) sociocultural competence yang muncul pada tugas Bahasa Inggris 

adalah factor kontekstual social, faktor budaya dan kepantasan gaya bahasa (3) 

formulaic competence yang muncul pada tugas Bahasa Inggris adalah kolokasi(4) 

interactional competence yang muncul pada tugas Bahasa Inggris adalah 

kompetensi tindakan, kompetensi berbicara dan komunikasi non-verbal (5) 

linguistic competence yang muncul pada tugas Bahasa Inggris adalah sintaks, 

morfologi, leksikal, dan fonologi, dan (6) strategic competence yang muncul pada 

tugas Bahasa Inggris adalah strategi interaksi.   

Kata Kunci: Komponen dan sub-komponen kompetensi komunkatif, buku teks, 

tugas kemampuan Bahasa Inggris 
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1. INTRODUCTION 

The success of using English for communication cannot be separated 

from the development of communicative competence from the language 

users. It has emerged three decades ago since the first communicative 

approach was used in language teaching. In some language programs, 

language educators and language curriculum developers have implemented 

communication-oriented teaching design. It is used to create and develop 

methods that are more effective in increasing students' communication skills 

in response to prior language learning oriented to grammatical knowledge. 

The change of curriculum changes learning media which supports 

English learning process, for example: textbook. Textbook has an important 

role for teachers and students as learning reference materials and helping 

students to understand the material they learn.  

The quality of textbooks can be measured from the tasks provided 

in the book. Breen (Nunan, 1989:6) states that “task is assumed to refer to 

range of work plans which have the overall purpose of facilitating language 

learning from simple and brief exercise type, to more complex and lengthy 

activities such as group problem solving or simulations and decisions 

making”. The English skill tasks in this textbook used by teacher as source 

of tasks in each material.  

Textbooks are expected to be in accordance with communicative 

competencies to prepare qualified human resources and have 

communicative abilities in English. The description above shows that 

language learning, include in Junior high school focuses on improving 

student’s communicative competence. Communicative competence 

includes several competencies, namely linguistic competence, socio-

cultural competence, discourse competence, formulaic competence, 

interactional competence and strategic competence (Celce-Murcia, 2007).  

In this textbook, the tasks have different number of skill tasks. 

Writing skills consists of 138 tasks, reading skill consists 52 tasks, speaking 
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skill consists of 67 tasks, whereas listening only consists of 28 tasks. Thus, 

it shows an imbalance distribution between each skill.  

The imbalance distribution in the number of tasks will lead to the 

unstandardity of communicative competence in the book. In addition, 

Muamaroh (2013: 4) states that in Indonesia, “teachers has difficulty to 

activate students to speak English. Most of them are passive and 

encountered difficulties in conversing in English among their classmates, 

even such simple spoken English as a personal introduction. Moreover, 

since English is a foreign language in Indonesia, they do not have enough 

opportunity to practice speaking English outside the conversational English 

class. Thus the only place to practice their spoken English among their 

classmates is in the conversational English class”.   

Discussing about communicative competence, the researcher doesn't 

just focus on speaking, but on all skills related to target language. Other 

skills will actually help create communicative competence. As a result, this 

study focuses on four skill tasks. 

Based on the ideal textbook standard, the researcher thinks that it is 

important phenomenon to analyze whether English tasks in the Bright 2 

English textbook for 8th graders of Junior High School have qualified the 

requirements of communicative competence or not. Therefore, the 

researcher is interested to investigated the research entitled “A Content 

Analysis of English skill Tasks in Bright 2 English Textbook Used in Junior 

High School”. 

2. METHOD 

This research was qualitative research design with content analysis 

approach. This study concerned on four English skill, but not all the tasks 

which were analyzed. The data taken were 28 tasks in each skill and the 

total of data were 112 tasks. This study used documentation technique to 

collect the data. The documents were taken from four English skill tasks in 

Bright 2 English textbook for 8th graders of Junior High School and syllabus 

in Curriculum 2013. The skills were listening, speaking, reading and writing 



4 
 

skill tasks.  In analyzing the data, the researcher used descriptive qualitative 

analysis. The researcher selected theory of Communicative Competence 

proposed by Celce-Murcia (2007).  

3. RESULT 

3.1 Discourse Competence Reflected to English Skill Tasks of Bright 2 

English Textbook 

 According to Celce-Murcia (2007), discourse analysis consists 

of four sub-components. They are cohesion, coherence, deixis and 

generic structure. To sum up, the researcher shows the findings of 

discourse competence in the form of table below:  

 

 

 

 

Listening 

Skill 

Task 

Speaking 

Skill 

Task 

Reading 

Skill 

Task 

Writing 

Skill 

Task 

Coherence 10 2 11 9 

Cohesion - - - 1 

Deixis - - 1 2 

Generic Structure 1 1 3 2 

Total 11 3 15 14 

Table 3.1 The Findings of Discourse Competence 

From the table above, writing skill task has good distribution, 

because it has all sub-components. Although, the tasks related to 

discourse competence do not have the same number.  

On the contrary, speaking skill has the lowest number of tasks. 

It indicates that this book does not focus on speaking skill to improve 

discourse competence. Related to theory above, speaking skill should be 

centered because discourse competence is an ability to produce coherent 

stretches of language and referred to language use in social context or 

particular interaction between speakers. Discourse competence makes 

Junior High School students easy to understand English clearly and 

logically in four English skills. Students should be able to arrange 

words, phrases and sentences to structure a text that is appropriate within 

a particular genre. 

Language 

Skill Sub-

Components 

of DC 
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3.2 Sociocultural Competence Reflected to English Skill Tasks of Bright 

2 English Textbook 

Celce-Murcia (2007) classifies sociocultural competence into 

three sub-components. They are social contextual factors, stylistics 

appropriateness and cultural factors. Specifically, the researcher will 

show the findings in the table below: 

 

 

 

 

Listening 

Skill 

Task 

Speaking 

Skill 

Task 

Reading 

Skill 

Task 

Writing 

Skill 

Task 

Social Contextual 

Factors 
3 - - - 

Stylistic 

Appropriateness 
1 1 - - 

Cultural Factors 3 2 1 - 

Total 7 3 1 0 

Table 3.1 The Findings of Sociocultural Competence 

The table shows that listening skill has good distribution of 

tasks, although its numbers are limited. Unfortunately, no one task 

which is reflected in writing skill tasks. The limitation of number of 

tasks indicates that sociocultural competence is not sufficiently noticed 

by this book.  

Sociolinguistic competence refers to the ability to use language 

that is appropriate to social and cultural contexts. Textbook as 

instructional materials should reflect how English is used in both 

international and local contexts. These situations which Junior High 

School students are likely to encounter, for examples are asking for 

directions during holiday and introducing oneself at a university 

exchange programme. 

3.3 Formulaic Competence Reflected to English Skill Tasks of Bright 2 

English Textbook 

According to Celce-Murcia (2007), formulaic competence is 

categorized into three sub-components. The followings are routines, 

Language 

Skill Sub-

Components 

of SCC 
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idioms, and collocations. To make it easier to understand, this study 

will show the findings based on sub-component and skills in form of 

table below:  

 

 

 

 

Listening 

Skill 

Task 

Speaking 

Skill 

Task 

Reading 

Skill 

Task 

Writing 

Skill 

Task 

Routines - - - - 

Idioms - - - - 

Collocations - - - 1 

Total 0 0 0 1 

Table 4.10 The Findings of Formulaic Competence 

This table concludes that collocation becomes the one and only 

sub-component which is found in writing skill tasks and other skills. It 

indicates that the textbook does not facilitate students to improve their 

formulaic competence. Even though, the acquisition of the notion of 

formulaic competence provides a great deal of help for Junior High 

School students to achieve native-like language proficiency. Hence, 

formulaic language needs to be an important part of Junior High School 

students’ curriculum to master all four skills. 

3.4 Interactional Competence Reflected to English Skill Tasks of Bright 

2 English Textbook 

Interactional competence is divided into three sub-

components, namely actional competence, conversational 

competence and non-verbal communication (Celce-Murcia, 2007). 

Specifically, the researcher will show the findings in the table below:  

 

 

 

 

Listening 

Skill 

Task 

Speaking 

Skill 

Task 

Reading 

Skill 

Task 

Writing 

Skill 

Task 

Actional Competence 8 7 4 2 

Conversational 

Competence 
- 6 - - 

Non-Verbal 

Communication 
1 - - - 

Language 

Skill Sub-

Components 

of IC 

 

Language 

Skill Sub-

Components 

of SCC 
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Total 9 13 4 2 

Table 3.3 The Findings of Intteractional Competence 

The table shows that there is no skill which has all distributions 

of sub-component. The limitation indicates that this book only focuses 

in coherence. On other hand, conversational competence and non-verbal 

communication are not sufficiently noticed enough by this book. Thus, 

four skill do not fulfill the categorization of communicative competence. 

In conclusion, this research shows that interactional competence 

is important competence which relates to the typical performance of 

speech acts. It will help students to understand how to manage social 

introductions, discuss, speech in front of people, how to complain, and 

so forth. Thus, it is reasonable if the number of tasks related to minimal 

interactional competence will make students unable to improve their 

speaking skills. 

3.5 Linguistic Competence Reflected to English Skill Tasks of Bright 2 

English Textbook 

According to Celce-Murcia (2007), linguistic competence has 

four sub-components. The followings are syntax, morphology, 

lexicon, and phonology. To sum up, the researcher will show the 

finding of linguistic competence in form of table:  

 

 

 

 

Listening 

Skill 

Task 

Speaking 

Skill 

Task 

Reading 

Skill 

Task 

Writing 

Skill 

Task 

Syntax - 4 5 5 

Morphology - - 1 1 

Lexicon  - - 2 5 

Phonology 1 4 - - 

Total 1 8 8 11 

Table 4.12 The Findings of Formulaic Competence 

From the table above, writing and reading skill task has good 

distribution, although there is one sub-component not existing on them, 

namely phonology. Listening skill becomes the lowest distribution of 

tasks. It consists of only one data.  

Language 

Skill Sub-

Components 

of SCC 
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In conclusion, one competence that is often found in certain 

skills in Indonesian English textbooks is linguistic competence. These 

skills are writing and reading skills. This research makes teachers aware 

that the importance of this competence to attend in four skills. So, it is 

not uncommon if students in Indonesia only have linguistic competence 

in these two skills. In this context, teachers need to teach students about 

sub-components of linguistic competence explicitly, or students can 

absorb grammar rules indirectly through other English skills. 

3.6 Strategic Competence Reflected to English Skill Tasks of Bright 2 

English Textbook 

Celce-Murcia (2007) states that strategic competence has four 

sub-components. The followings are achievement, self-monitoring, 

social and interacting strategy. To sum up, this researcher will show 

the data based on sub-component and the skills in form of table below:  

 

 

 

 

 

Listening 

Skill 

Task 

Speaking 

Skill 

Task 

Reading 

Skill 

Task 

Writing 

Skill 

Task 

Achievement - - - - 

Self-Monitoring - - - - 

Social - - - - 

Interacting Strategy - 1 - - 

Total 0 1 0 0 

Table 4.13 The Findings of Strategy Competence 

This table shows interacting strategy becomes the one and only 

sub-component which is found in speaking skill tasks. It indicates that 

the textbook does not focus and facilitate students to improve their 

strategy competence. 

In conclusion, strategic competence as one of components of 

communicative competence refers to the ability to overcome student's 

difficulties when communication breakdowns occur. Rather than 

viewing communication breakdowns as deficits, teachers should take 

Language 

Skill 
Sub-

Components 

of SCC 
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them as an opportunity for learners to develop their strategic 

competence in English language learning. Unfortunately, this book does 

not focus and seems to ignore this competency, so, the sub-component 

found is only one data. It is important for learners to be aware that 

communication breakdowns are common among English students. A 

sound understanding of communication can prevent students from 

feeling discouraged when they get communication breakdowns. 

Teachers can develop and teach language patterns to help prevent and 

repair breakdowns. 

To make it easier to see the differences and similarities the sub-

components in each skill, the researcher shows it in a table:  

The 

Component of 

Communicative 

Competence 

 

Listening 

Skill 

Task 

Speaking 

Skill  

Task 

Reading 

Skill 

Task 

Writing 

Skill 

Task 

Total 

Discourse 

Competence  

Coherence 10 2 11 9 

45 

Cohesion - - - 1 

Deixis - - 1 2 

Generic 

Structure 
1 1 3 2 

Sociocultural 

Competence 

Social 

Contextual 

Factors 

3 - - - 

11 
Stylistic 

Appropriateness 
1 1 - - 

Cultural Factors 3 2 1 - 

Formulaic 

Competence  

Routines - - - - 

1 Idioms - - - - 

Collocations - - - 1 

Interactional 

Competence  

Actional 

Competence 
8 7 4 2 

28 
Conversational 

Competence 
- 6 - - 

Non-Verbal 

Communication 
1 - - - 

Linguistic 

Competence 

Syntax - 4 5 5 

28 
Morphology - - 1 1 

Lexicon  - - 2 5 

Phonology 1 4 - - 

Strategic 

Competence 

Achievement - - - - 
1 

Self-Monitoring - - - - 

Language 

Skill 
Sub-

Components 

of SCC 
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Social - - - - 

Interacting 

Strategy 
- 1 - - 

TOTAL 28 28 28 28 112 
Table 4.13 The Findings of Communicative Competence 

The table above shows that the distribution of components and sub-

components of communication competence in each four skills. It can be 

indicated that the highest frequency components are discourse, interactional 

and linguistic competence. Discourse competence consists of 45 tasks, 

which interactional and linguistic competence consist of 28 tasks in each 

competence.  

On the other hand, the dominant distributions of sub-component of 

communicative competence are coherence and actional competence. It is 

called by dominant because the sub-components exist in four skills. It is 

indicated that coherence is only aimed to facilitating students to link 

previous tasks to do on the next tasks. While actional competence only 

addresses limited topics that usually occur in student’s daily life or the 

material  has been provided (dialogues). This competence does not give 

students the opportunity to establish the topic of discussion.  

The lowest number of components are formulaic and strategic 

competence. Each competence has only one data. While the lowest 

distribution of sub-components are routines, idioms, achievement, self-

monitoring and social, because they do not exist in the tasks of the textbook. 

The inexistence of routine and idiom in formulaic competence indicates that 

it complicates students in productive skills. It is common that Indonesian 

students have Englonesian (English – Indonesian) style in English. Most of 

them only have ability in certain skill due to uneven distribution of tasks. 

Besides that, these sub-components help students to sound naturally in 

speaking and writing skills. Whereas the inexistence of achievement, self-

monitoring and social strategies are also very influential for students in 
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facing the difficulty in mastering English. It might make students more 

difficult to have good English in four skill.  

4. CONCLUSION 

From the research findings, the researcher draws some conclusions 

as follows:  

The discourse competences that are existed in English skill tasks of 

Bright 2 English textbook are cohesion, coherence, deixis, and generic 

structure.  

The sociocultural competences that are existed in English skill tasks 

of Bright 2 English textbook are social contextual factors, stylistic 

appropriateness, and cultural factors.  

The formulaic competences that are existed in English skill tasks of 

Bright 2 English textbook are collocations.  

The interactional competences that are existed in English skill tasks 

of Bright 2 English textbook are actional competence, conversational 

competence, and non-verbal communication.  

The linguistics competences that are existed in English skill tasks of 

Bright 2 English textbook are syntax, morphology, lexicon, and phonology. 

The strategic competences that are existed in English skill tasks of 

Bright 2 English textbook are interacting strategy. 
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