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THE IMPLEMENTATION OF INQUIRY-BASED LEARNING 

FOR THE TEACHING OF ENGLISH AT SMA NEGERI 1 COLOMADU 

IN 2017/2018 ACADEMIC YEAR 

 

Abstrak 

Penelitian ini bertujuan untuk mendeskripsikan penerapan Inquiry-Based 

Learning untuk pengajaran bahasa Inggris di SMA Negeri 1 Colomadu pada tahun 

ajaran 2017/2018 yang terdiri dari komponen-komponen pengajaran seperti teknik 

pembelajaran, peran guru, dan peran siswa. Penelitian ini adalah penelitian 

deskriptif qualitatif. Subyek penelitian ini adalah guru bahasa Inggris dan siswa 

kelas sepuluh di SMA Negeri 1 Colomadu. Metode pengumpulan data pada 

penelitian ini adalah observasi, wawancara, dan dokumen. Teknik analisis data 

yang digunakan adalah pengurangan data, penampilan data, kesimpulan dan 

verifikasi. Hasil penelitian menunjukkan bahwa 1) teknik pembelajaran yang 

digunakan yaitu skimming dan scanning, peninjauan dan menjawab pertanyaan, 

membaca kutipan, pemahaman, penugasan individu, dan diskusi; 2) peran guru 

adalah sebagai fasilitator, motivator, pengontrol, perencana, dan manajer; 3) peran 

siswa adalah sebagai perencana, pelaku, tutor untuk siswa lainnya, pengawas dan 

penilai dari perkembangan dirinya, anggota dari sebuah kelompok dan belajar 

melalui berinteraksi dengan lainnya. 

Kata kunci: Inquiry-Based Learning, pengajaran bahasa Inggris, classroom 

technique, teacher’s roles, student’s roles 

 

Abstract 

This study aims to describe the implementation of Inquiry-Based Learning for the 

teaching of English at SMA Negeri 1 Colomadu in 2017/2018 academic year 

which focusing on teaching components such as classroom techniques, teacher’s 

roles, and student’s roles. This research is a descriptive qualitative research. The 

subjects of the research are an English teacher and tenth grade students of SMA 

Negeri 1 Colomadu. The methods of collecting data are observation, interview, 

and document. The techniques of analyzing data are data reduction, data display, 

conclusion and verification. The results of the research show that 1) Classroom 

techniques are skimming and scanning, previewing and answering questions, 

reading aloud, question and answer, individual assignment, discussion, and oral 

presentation; 2) the teacher’s roles are as facilitator, motivator, controller, planner, 

and manager; 3) the student’s roles are as planner, performer, tutor for other 

learners, monitor and evaluator of his/her own progress, and a member of a group 

who learns by interacting with others. 

Keywords: Inquiry-Based Learning, the teaching of English, classroom technique, 

teacher’s roles, student’s roles 
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1. INTRODUCTION 

In teaching English, the teacher should use appropriate method to 

deliver the materials. So, the students can easily understand and be interested 

in learning English. Therefore, teaching English cannot be underestimated, 

because the success of teaching English will determine the students’ English 

ability. There are four methods of teaching English as foreign language, 

namely Traditional Method, Designer Method, Communicative Approach, 

and Scientific Approach. Inquiry-Based Learning is also implemented in 

Curriculum 2013 under the new term Scientific Approach. It is reflected in 

the Education Ministry Regulation number 65, the year of 2013 about the 

Process Standard in education. It states that education process should be 

based on scientific principles and one of the methods is Inquiry-Based 

Learning. This becomes the main characteristic of the 2013 curriculum. 

Although English teachers try to achieve the same learning objectives, 

the techniques of teaching between one English teacher and  others are 

exactly different. Every school also has different way in delivering the 

English materials by using Inquiry-Based Learning. SMA Negeri 1 Colomadu 

also has different way to apply Inquiry-Based Learning for teaching English. 

Moreover, there are pros and cons regarding to the implementation of 

Inquiry-Based Learning. Thus, the researcher wants to conduct a research to 

know more about the implementation of Inquiry-Based Learning for teaching 

English at SMA Negeri 1 Colomadu. 

The researcher applied several theories which were related to Inquiry-

Based Learning in order to support the data. According to Alberta Education 

(2004), Inquiry-Based Learning is a process in which students are involved in 

their learning, students formulate questions, students investigate widely, and 

then students build new understandings, meanings, and knowledge. Anthony 

(2014) states that technique is the implementation which actually takes places 

in a classroom. It is a particular trick, strategy, or contrivance used to 

accomplish an immediate objective. Technique must be consistent with a 

method, and therefore in harmony with an approach as well. Harmer (2005) 
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and Fauziati (2010) claim that there are some classroom techniques which can 

be used in teaching learning process such as answering questions, advance 

organizer, previewing, skimming and scanning, discussion, games, role play, 

and oral repetition. Richard and Rogers (1986) define that the role of teacher 

is very central and active in teaching and learning process. It is a teacher 

dominated method. Richard and Lockhart’s theory (2007) about teacher’s 

roles that the teachers may select such roles for themselves as planner, 

manager, quality controller, group organizer, facilitator, motivator, 

empowerer, and team member. In student’s roles, the researcher applied a 

theory by Johnson and Paulston (1967) that learners were seen as stimulus-

responsive mechanism who were learning. Richard stated that the learner’s 

roles in an individualized approach to language learning in the following 

terms: 1) Learners plan their own learning program and thus ultimately 

assume responsibility for what they do in the classroom; 2) Learners monitor 

and evaluate their own progress; 3) Learners are member of a group and learn 

by interacting with others; 4) Learners tutor other learners; 5) Learners learn 

from other teacher, from other students, and from other teaching sources. 

There are some previous findings of some researchers who have 

conducted studies on the implementation of Inquiry-Based Learning. First, 

Yuniati’s finding (2012) showed that the implementation of Inquiry-Based 

Learning could improve the students’ writing ability including content, 

organization, vocabulary, grammar, and mechanics. Besides that, this 

technique also had some weaknesses. Inquiry-Based Learning is not 

appropriate technique for unmotivated students, not easy to do in limited 

time, and difficult to implement if the students  were familiar with 

conventional method. Second, finding by Sangadah (2014) showed that the 

implementation of Inquiry Based Learning in teaching English was not fully 

complete at XI Science 3 of SMA N 1 Boyolali. Teaching techniques used in 

teaching English are discussion and problem-solving. There were three 

activities in teaching learning process, namely exploration, elaboration, and 

confirmation. There were  four principles of implementation of Inquiry-Based 
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Learning, such as learning activities focus on using information skills; the 

students are put at the center of an active learning process; the teacher 

becomes a facilitator of the learning process; and assessment is ongoing. 

Third, Lestari’s finding (2016) showed that (1) there were two kinds of 

learning objectives, namely general learning objectives and specific learning 

objectives, (2) classroom procedures which were used by the teacher were 

exploration, elaboration, and confirmation, (3) classroom techniques which 

were used in teaching English were identifying keywords, reading text, 

discussion, role playing, comprehension, crazy story games, (4) the roles of 

instructional materials were as a reference source for learners on grammar, 

vocabulary, pronunciation; as a source of stimulation and ideas for classroom 

activities, (5) English teacher had roles as facilitator, manager, explainer, 

motivator, (6) Student’s roles were students learning from teacher, students 

learn from other students, students as subject of learning, students as 

performer, (7) media used in teaching English were video, drama, board, and 

text, (8) assessment used by teacher were test and non-test, test was divided 

into daily test, mid test, final test; non test was divided into every skill in 

teaching and learning process. Based on the previous finding above, the 

researcher find out that all of the previous researchers focused on the 

implementation of Inquiry-Based Learning under the School-Based 

Curriculum (KTSP). Therefore, the researcher conducts a different research 

with the previous study which focuses on the implementation of Inquiry-

Based Learning under the 2013 Curriculum. 

This research aims to find out the implementation of Inquiry-Based 

Learning for the teaching of English at SMA Negeri 1 Colomadu which 

consists of teaching components, namely classroom techniques, teacher’s 

roles, and student’s roles. Based on the phenomenon above, the researcher is 

interested to conduct a research which aims to describe: 1) the classroom 

techniques, 2) teacher’s roles, and 3) student’s roles in the English teaching 

and learning process at SMA Negeri 1 Colomadu. 
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2. RESEARCH METHOD 

The type of this research was a descriptive qualitative research. The 

research was conducted at SMA Negeri 1 Colomadu. The subjects of the 

research were two English teachers and tenth grade students of SMA Negeri 1 

Colomadu. In class X-MIPA 4, there were 35 students who consisted of 10 

male and 25 female students. In X-IPS 3, there were 34 students who 

consisted of 14 male and 20 female students. The object of the research 

focused on the implementation of Inquiry-Based Learning for the teaching of 

English at SMA Muhammadiyah 2 Surakarta in 2017/2018 academic year. 

The data were all informations regarding to the classroom techniques, 

teacher’s roles, and student’s roles in the teaching and learning process of the 

implementation of Inquiry-Based Learning at class X-MIPA 4 and X-IPS 3 of 

SMA Negeri 1 Colomadu. The source of the data were event, informant, and 

document. The techniques of collecting data were observation, interview, and 

documentation. The techniques of analyzing data were as follows: 1) Data 

reduction: the researcher conducts observation and interview the teacher to 

select the data related to the research problem, 2) Data display: the researcher 

arranges the finding of the data about classroom techniques, teacher’s roles, 

and student’s roles, 3) Conclusion and Verification: the researcher describes, 

draws conclusion, and re-checks the data. 

 

3. FINDING AND DISCUSSION 

Based on the research problem, the researcher presents research finding 

and discussion of the implementation of Inquiry-Based Learning for the 

teaching of English at SMA Negeri 1 Colomadu in 2017/2018 academic year. 

The research finding shows that classroom techniques, teacher’s roles, and 

student’s roles which are used by Mrs. A as the English teacher at SMA 

Negeri 1 Colomadu. Moreover, discussion presents the discussion of the 

relevant theories and previous studies. 
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3.1 Finding 

In the finding, the researcher found that there were seven classroom 

techniques, five teacher’s roles, and six student’s roles. There was an 

explanation related to the answers of the research questions. The research 

questions were divided into three questions as follows: 1) classoom 

techniques, 2) teacher’s roles, and 3) student’s roles. 

3.2 Classroom Techniques 

Based on the observation on April 5
th

 until April 23
rd

 2018, the 

researcher found that there were some different techniques used by the 

teacher in each skill to deliver the materials in English teaching-learning 

process. The teacher used different classroom techniques in each phase, 

namely skimming and scanning, previewing and answering question, 

reading passage, comprehension (translating text), individual assignment, 

group discussion, and oral presentation. 

3.2.1 Observing 

In this phase, the teachers gave the chance for the students to 

observe and to think about the phenomena. It would stimulate the 

students to discuss with their classmates and tried to find their own 

ideas. Based on the observation and interview with Mrs. A, S.Pd. 

and Mrs. H, S.Pd., the researcher found that the classroom technique 

which was used by the teacher of tenth grade of SMA Negeri 

Colomadu in observing phase was skimming and scanning. 

1) Skimming and Scanning 

Skimming is a fast reading technique in order to search the 

important informations or general ideas of a text. While, 

scanning is a quick reading technique to get specific information 

such as name, number, date, etc (Fauziati, 2015: 118). 

Based on the observation on April 5
th

 2018, the researcher 

found that Mrs. A, S.Pd. as the English teacher used skimming 

and scanning technique to deliver the materials about narrative 

text. The teacher encouraged and gave the chance for the 
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students to read the narrative text on the textbook fastly. Then, 

the teacher asked the students about the title and main character. 

3.2.2 Questioning 

In the questioning phase, the phenomena which had been 

observed by the students raised the students’ curiosity to propose 

questions. Based on the interview, the researcher found that the 

students would think critically and wonder about the narrative text 

which had been given by the teacher in this phase. 

Based on the observation on April5
th

 2018, the researcher 

found that previewing and answering questions, reading passage,  

and comprehension (translating text) technique were used by the 

English teacher to deliver materials about narrative text at class X-

IPS 3 and X-MIPA 4. 

1) Previewing and Answering Question 

Before the students read the text, the teacher told about 

what they were going to read. It would remind the students 

about the materials which had been learned by them, so the 

students had a illustration about the materials. 

Based on the observation on April 5
th

 2018, Mrs. A, S.Pd. 

as the English teacher used previewing technique to remind the 

students about narrative text which had ever been taught in 

Junior Highschool by asking some questions. 

2) Reading Aloud 

Reading passage is the activity in which the teacher 

encouraged some students to read loudly a text in order to 

comprehend the content of the text. The students who did not 

have the chance to read should listen to the reader. After reading 

the text, the students could find out the kind of the text,  the plot, 

generic structures, language features. 
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Based on the observation, the researcher found that the 

teacher used reading passage technique to deliver the materials 

at class X-MIPA 4 and X-IPS 3. 

3) Question and Answer 

The teacher encouraged the students to comprehend the 

text by translating the text into Bahasa. The teacher asked the 

students to read the text entitled “Issumboshi” on the textbook 

Bahasa Inggris X and then translate it into Bahasa. 

Based on the observation on April 5
th

 2018, the researcher 

found that Mrs. A, S.Pd. as the English teacher used 

comprehension technique by asking the students to translate the 

text into Bahasa. Before translating the text, the teacher gave the 

meanings of the unfamiliar words. Then, the teacher asked them 

to submit their works. 

3.2.3 Gathering Information/Exploring 

This phase required the students to apply their new ideas. The 

activities could be using their ideas to construct similar text about the 

materials. Based on the interview, the researcher found that the 

teacher would give a short explanation about the materials. Then, the 

teacher gave the chance for the students to explore the materials 

from any source. 

Based on the observation on April 6
th

 and April 19
th

 2018, 

Mrs. A, S.Pd. as the English teacher used a classroom technique to 

deliver the material namely individual assignment. 

1) Individual Assignment 

Individual assignment was a technique in which the 

teacher gave a task which should be finished by the students 

individually. Based on the observation on April 5
th

 and April 

19
th

 2018, the researcher found that Mrs. A, S.Pd. as the English 

teacher applied individual assignment technique to deliver 

material about narrative text. 
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T : “Berarti hari kamis depan ditambah satu tugas lagi. Cari 

contoh teks narrative dari internet, terus ditulis di kertas 

sobekan. Paham ya? Teks narrativenya tidak boleh yang biasa. 

Biar kalau dicari moral valuenya bisa macam-macam. 

Cinderella, Malin Kundang, Loro Jonggrang jangan ya.” 

S : “Iya..” 

(observation on April 5
th

 2018) 

Then, the teacher asked the students whether they had 

finished the assignment. After that, the teacher encouraged the 

students to retell the story of narrative text which had been 

printed. The teacher also gave feedbacks for the students who 

told the story of their narrative text. 

3.2.4 Associating 

In this phase, the students were expected to work with their 

peers to review the result of the observations and analyze their 

works. Based on the interview, the researcher found that the teacher 

and the students could get the pattern or informations about the 

material from the students’ ideas. Then, the students could apply that 

informations in the form of works. 

Based on the observation on April 6
th

 and April 19
th

 2018, the 

researcher found that Mrs. A, S.Pd. as the English teacher applied 

group discussion technique in the associating phase. 

1) Discussion 

In this activity, the teacher managed the students to make 

a group consisting of four or more students to discuss the 

phenomena or problems about the material. It was used to 

improve team-work and keep the class harmony. 

Based on the observation, the researcher found that Mrs. 

A, S.Pd.  as the English teacher divided the students into four 

groups. Then, each group was required group to discuss the 

narrative text entitled “Pinocchio” with the teacher’s help. 
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3.2.5 Communicating 

In communicating phase, the students presented their works 

(findings) in the form of oral presentation, a piece of writing, and so 

on. Based on the interview, the researcher found that the teacher 

asked the students to present their result of group discussion in the 

front of class. 

Based on the observation on April 19
th

 2018, the researcher 

found that the oral presentation technique was used by the teacher to 

deliver the materials in this phase. 

1) Oral Presentation 

Oral presentation is an activity in which the students 

should present their works or findings through oral presentation. 

It was usually done in group. Based on the observation on April 

19th 2018, the researcher found that the students should present 

their findings or works after discussing the text. Then, the 

teacher gave feedbacks for each group. In the last session, there 

would be a question-answer session to find out whether the 

students had a problem or not. 

3.3 Teacher’s Roles 

Based on the interview with Mrs. A, S.Pd. and Mrs. H, S.Pd. and 

also observation on April 5
th

 until April 23
rd

 2018, the researcher found 

that the roles of English teacher of SMA Negeri 1 Colomadu especially at 

tenth grade were: 

3.3.1 Teacher as Facilitator 

Teacher as facilitator meant that the teacher facilitated or 

helped the students to construct their own knowledge and to be 

success in the teaching and learning process. Hopefully, the students 

could be active and interested in teaching-learning process, so they 

understood the material clearly. 

Based on the observation, the researcher found that in 

associating stage the teacher gave a narrative text to the students 
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which should be discussed in group. From the activity above, the 

teacher facilitated the students by giving a narrative text as learning 

media to make the students understand about the material easier and 

to make the students interested in teaching-learning process. 

3.3.2 Teacher as Motivator 

Teacher as motivator meant that the teacher stimulated the 

students to be confident, interested, and enthusiastic in the teaching 

and learning process. The teacher could give stimulus, motivation, 

encouragement, and suggestion to motivate the students in order to 

clear the students’ boredom up in teaching-learning process. Based 

on the observation, the researcher found that the teacher gave 

suggestion to the students in pre-teaching stage when the teacher 

taught the material at class X-IPS 3. 

T : “Memang manusia ya seperti itu, ada yang sopan dan ada yang 

engga. Tidak bisa kita memaksakan semua orang harus sama 

dengan kita. Teteapi, kita harus berusaha menjadi manusia yang 

berakhlak mulia. Kemudian, jangan juga memaksakan orang lain 

untuk memahami kamu, tetapi bagaimana kamu itu harus bisa 

menerima kekurangan dan kelebihan dari temenmu itu. Paham ya?” 

S : “Paham...” 

(observation on April 5
th

 2018) 

3.3.3 Teacher as Controller 

Teacher as controller meant that the teacher controlled all of 

the classroom activities and students’ attitude in the classroom 

during teaching and learning process. The teacher should create a 

good and comfortable condition, so the students could keep their 

concentration and enjoy the material. When the condition of the class 

was noisy, the teacher had to control the condition to be conducive. 

Based on the observation, the researcher found that in the 

beginning of the English teaching-learning process the teacher asked 

the students of X-MIPA 4 and X-IPS 3 whether they had put their 
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phone into the bag or not. It was intended to keep the students’ 

concentration in the teaching and learning process. 

T : “Terus...hp sudah dimasukkan ke tas?” 

S : “Sudah bu..” 

(observation on April 5
th

 2018) 

Next, the researcher also found that in observing phase, the 

teacher told the students of X-IPS 3 to be focused before observing 

the narrative text in order to keep the class condition conducive and 

comfortable. So, the students could understand the material clearly. 

T : “Oke, sekarang buku paketnya semua dikeluarkan di meja. 

Dibuka halaman 157. Sudah dibuka halaman 157?” 

S : “Sudah..” 

T : “Ya, itu. Ayo fokus.” 

S : “Iya...” 

(observation on April 5
th

 2018) 

3.3.4 Teacher as Planner 

Teacher as planner meant that the teacher made a plan before 

delivering the material in the teaching and learning process. The 

teacher made a lesson plan for every material which would be taught 

to the students. Lesson plan was a written form of teacher plan which 

contain the classroom activities, appropriate media, material, and 

assessment. 

Based on the interview with Mrs. A, S.Pd., the researcher 

found that the English teacher of SMA Negeri 1 Colomadu prepared 

a lesson plan long before conducting the English teaching and 

learning process especially at class X-MIPA 4 and X-IPS 3. It aimed 

to organize the classroom activities like what the teacher wanted to 

deliver the materials correctly. 

P  : “Apakah ibu mempersiapkan materi terlebih dahulu 

sebelum mengajar materi di kelas?” 
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N  : “Ya pasti mas, saya biasanya sudah membuat rencana 

pembelajaran atau lesson plan jauh hari sebelumnya.” 

(interview on April 6
th

 2018) 

3.3.5 Teacher as Manager 

Teacher as manager meant that the teacher managed all of the 

classroom activities during teaching and learning process. It intended 

to make the students run a appropriate activities related to the 

material. Based on the observation, the researcher found that the 

teacher managed the time which was given for the students in doing 

the assignment. For example, Mrs. A, S.Pd. required the students of 

X-IPS 3 to translate the narrative text on the workbook. 

3.4 Student’s Roles 

Based on the interview and observation, the researcher found that the 

students’ roles of SMA Negeri were as follows. 

3.4.1 Students as subject of learning 

Students as subject of learning meant that the students actively 

participated in teaching and learning process. The students should not 

only sit and listen to what the teacher said, but they were required to 

be active and creative. The students could construct and express their 

ideas or opinion during the teaching and learning process. 

Based on the observation, the researcher found that the students 

are encouraged by the English teacher to guess the meaning of some 

unfamiliar words in the narrative text without opening a dictionary. It 

aimed to require the students to be active, express their opinion, and 

enrich their vocabulary. 

3.4.2 Students as planner 

As a planner, the students planned their own learning program 

about what they did in the classroom. The students should prepare 

themselves to be ready for receiving the material during teaching and 

learning process. Based on the observation, the researcher found that 

the English teacher required the students to translate a narrative text in 
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the textbook. The teacher forbade the students to use phone or google 

translate. Then, some students used dictionaries. However, there were 

some students who asked the teacher about the unfamiliar words, 

phrases, or sentence. 

T : Jadi tugasmu setelah ini adalah kalian hanya boleh 

berdiskusi dengan teman semeja. Ini teksnya diterjemahkan 

ke bahasa Indonesia ya. Terus nanti dikumpulkan ya. Jadi 

masih bisa. Don’t say u can’t if u haven’t tried it. Jangan 

bilang tidak bisa bila kamu belum mencobanya. Oke, 

sekarang dikerjakan dan tidak boleh membuka hp ya. 

S : Iya,bu... 

(observation on April 5th 2018) 

3.4.3 Students as performer 

Students as performer meant that the students practiced and did 

the instruction which was given by the teacher in teaching and 

learning process. Based on the observation, Mrs. A, S.Pd as the 

English teacher asked the students of X-MIPA 4 and X-IPS 3 to re-tell 

their narrative text assignment by using their own language. It 

intended to train the students’ speaking skill. 

3.4.4 Students as tutor for other learners 

The students could be the tutor for other learners. It meant that the 

students asked information from other students who had more 

knowledge about the material. The students may help other students 

who had not understood the material by sharing their knowledge. 

Based on the interview with Mrs. H, S.Pd., the researcher found 

that the English teacher of SMA Negeri 1 Colomadu asked the 

students who had understood the materials to teach their friends in 

remedial program. 

P  : “Menurut ibu, bagaimana peranan siswa dalam proses 

pembelajaran bahasa Inggris?” 
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N  : “Peran siswa harus menjadi pembelajar yang aktif. 

Selain sebagai penerima materi, siswa juga ada sebagai 

tutor untuk temannya sebaya. Semisal itu program remidial, 

itu saya tidak banyak untuk memberikan materi lagi, tetapi 

teman-temannya yang sudah paham, justru saya minta 

untuk mengajar temannya yang remidi. Karena siswa kan 

terkadang lebih paham apabila diajari oleh temannya 

daripada gurunya kan lebih santai rileks gitu.” 

(interview on April 6
th

 2018) 

3.4.5 Students as monitor and evaluator of his/her own progress 

The students was a monitor and evaluator of his/her own 

progress. It meant that the students monitored or observed the teacher 

in delivering the materials. They also could evaluate their progress in 

doing exercise or assignment which were given by the teacher. 

Based on the observation, the researcher found that the English 

teacher asked the students of X-IPS 3 to anwer a question about the 

definition of narrative text. After asnwering the questions, the teacher 

asked one of the students whether the asnwer was correct or not. 

T : “Oke. Yak. Teks narrative itu adalah teks apa? Arif, teks apa teks 

narrative? Isinya apa?” 

S : “Legenda, dongeng, mitos dan cerita rakyat.” 

T : “Betul apa salah?” 

S : “Betul...” 

T : “Tyfani betul gak?” 

S : “Iya....” 

(observation on April 5
th

 2018) 

3.4.6 Students as a member of group and interact with others 

The students were the member of a group and learnt by 

interacting with others. It meant that the students were a member of a 

classroom. They worked together and did something which was 

instructed by the teacher in teaching and learning process. The 
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students also could discuss or interact with other students about the 

material. 

Based on the observation, the researcher found that the students 

of X-IPS 3 were required by the English teacher to make four group 

discussion consisted of some students. Every group discussed a 

narrative text which was given by the teacher. Then, they should 

present the result or findings of their discussion orally in the front of 

class. The activity aimed to develop the team work between the 

students in order to solve the problem which was given by the teacher. 

T : “Ya, benar. Ini teks narrative tentang Pinocchio. Sekarang, 

saya bagi menjadi 4 kelompok ya. Jadi nanti tugasnya, setiap 

kelompok akan berdiskusi tentang teks narrative yang akan 

saya bagikan nanti yang berjudul Pinocchio tadi. Silahkan 

berdiskusi tentang tujuan, struktur, dan ciri-ciri kebahasaan 

teks tersebut. Semua sudah paham ya?” 

S : “Paham, bu...” 

T : “Oke, sekarang menuju ke kelompoknya masing-masing 

untuk berdiskusi. Saya beri waktu 10 menit untuk berdiskusi. 

Nanti, setelah diskusi setiap kelompok akan 

mempresentasikan hasil diskusinya di depan kelas. Urut dari 

kelompok 1 sampai 4. Sekarang silahkan dikerjakan. Apabila 

masih ada yang bingung, silahkan bertanya kepada saya.” 

(observation on April 19
th

 2018) 

3.5 Discussion 

Based on the research finding, the researcher discusses the findings 

of the research of the implementation of Inquiry-Based Learning in the 

English teaching and learning at SMA Negeri 1 Colomadu in 2017/2018 

academic year. Based on the research findings above, there are some 

components which are discussed by the researcher, namely classroom 

techniques, teacher’s roles, and student’s roles. 
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3.5.1 Classroom Techniques 

From the finding of the data, the researcher also found that there 

are some classsroom techniques which are used by the English teacher 

of SMA Negeri 1 Colomadu such as skimming and scanning, 

previewing and answering question, reading passage, comprehension 

(translating text), individual assignment, group discussion, and oral 

presentation. This supports the classroom techniques theory discussed 

by Harmer (2005) and Fauziati (2010) that there are some technqiues 

which can be used in teaching learning process such as answering 

questions, advance organizer, previewing, skimming and scanning, 

discussion, games, role play, and oral repetition. It corresponds to the 

findings of Sangadah (2014) and Lestari (2016). They found that the 

classroom techniques which are used by the English teacher are 

discussion, reading passage, and comprehension. 

3.5.2 Teacher’s Roles 

From the finding, the researcher found that there are five roles of 

the English teacher in the teaching and learning process as follows: 1) 

teacher as facilitator, 2) teacher as motivator, 3) teacher as controller, 

4) teacher as planner, 5) teacher as manager. This supports the 

teacher’s roles theory discussed by Richard and Lockhart (2007: 105-

106) that the teachers may select such roles for themselves as planner, 

manager, quality controller, group organizer, facilitator, motivator, 

empowerer, and team member. It also in line with the previous 

research by Lestari (2016). The researcher found that the teacher’s 

roles are as facilitator, manager, explainer, and motivator. 

3.5.3 Student’s Roles 

From the finding of the data, the researcher found that there are 

six roles of students in the English teaching and learning process as 

follows: 1) students as subject of learning; 2) students as planner; 3) 

students as performer; 4) students as tutor for other learners; 5) 

students as monitor and evaluator of his/her own progress; 6) students 
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as member of a group and learn by interacting with others. This 

supports the learner’s roles theory discussed by Johnson and Paulston 

(1967) that the learner roles in an individualized approach to language 

learning in the following terms: 1) Learners plan their own learning 

program and thus ultimately assume responsibility for what they do in 

the classroom; 2) Learners monitor and evaluate their own progress; 

3) Learners are member of a group and learn by interacting with 

others; 4) Learners tutor other learners; 5) Learners learn from other 

teacher, from other students, and from other teaching sources. It also 

corresponds to the previous research of Lestari (2016). The previous 

finding found that the roles of students are as subject of learning, as 

performer, students learning from teacher, and students learning from 

other students. 

 

4. CONCLUSION 

The result showed that the implementation of Inquiry-Based Learning 

were divided into three teaching components, namely teaching techniques, 

teacher’s roles, and student’s roles. The teacher used different classroom 

techniques in each phase, such as skimming and scanning, previewing and 

answering question, reading passage, comprehension (translating text), 

individual assignment, group discussion, and oral presentation. The 

researcher found that teacher’s roles were as facilitator, motivator, controller, 

planner, and manager. The student’s roles were as subject of learning, 

planner, performer, tutor for other learners, monitor and evaluator of his/her 

own progress, and member of a group and learn by interacting with others. 

It can be concluded that the implementation of Inquiry-Based Learning 

for the teaching of English at SMA Negeri 1 Colomadu in 2017/2018 

especially tenth grade has been appropriate with the notion of Inquiry-Based 

Learning under the 2013 Curriculum in the teaching and learning process. It 

can be proven from the classroom techniques, teacher’s roles, and student’s 

roles which are applied by the English teacher. 
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