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ABSTRACT 
 

This study aimed to investigate the types, the dominant type and the factors of using 

communication strategies used by the students of Islamic Guidance and Counseling Program of 

Ushuluddin and Dakwah Faculty at IAIN Surakarta in academic year 2017/2018.  The data of this 

study were the utterances taken from videos of students‟ speaking class of the first semester 

students and the result of classroom observation in the class 1A and 1 B. The data were analyzed 

by using the Dornyei‟s theory of Communication Strategies. The result of this study showed that 

students did not use all the Communication Strategies of Dornyei‟s Taxonomy. They used a) 

message abandonments, b) topic avoidance, c) approximation, d) the use of all- purpose words, e) 

the use of non- linguistic means, f) the literal translation, g) foreignizing, h) code switching, i) 

appeal for help, and  stalling or time-gaining. The dominant type of Communication Strategies 

used by students was the use of stalling or time-gaining by 5.9% of utterances. The factors in using 

the Communication Strategies were 1) the pertinent to performance conditions. The students got 

the pressure because the situation of classroom was too crowded and held in the evening that made 

students were too tired. 2) It related to affective ones like motivation (intrinsic and extrinsic), self-

confidence and anxiety (worry, frustration, self-doubt, uneasiness). 3) Listening ability. 4) Topical 

Knowledge. 5) The feedback during speaking activity. This finding concluded that 

Communication Strategies had important role in speaking.  
 

Keywords: Communication Strategies, Speaking skill, Factors in using CS. 

 

ABSTRAK 
 

Penelitian ini bertujuan untuk mengetahui jenis, jenis yang dominan dan faktor - faktor 

dalam penggunaan Strategi Komunikasi yang digunakan oleh para mahasiswa Program Bimbingan 

dan Konseling Islam Fakultas Ushuluddin dan Dakwah di IAIN Surakarta pada tahun akademik 

2017/2018. Data dari penelitian ini adalah ujaran dalam bentuk naskah dari video kelas berbicara 

pada mahasiswa semester I dan hasil observasi kelas pada kelas 1A dan 1 B. Data dianalisis 

dengan menggunakan teori Strategi Komunikasi milik Dornyei. Hasil penelitian ini menunjukkan 

bahwa para mahasiswa tidak menggunakan semua Strategi Komunikasi Taksonomi Dornyei. 

Mereka menggunakan a) pengabaian pesan, b) penghindaran topik, c) aproksimasi, d) penggunaan 

kata-kata yang sesuai, e) penggunaan sarana non-bahasa, f) terjemahan harfiah, g) pengalihan, h) 

kode switching, meminta bantuan, dan menyaring atau ragu-ragu. Oleh karena itu, jenis Strategi 

komunikasi yang dominan yang digunakan oleh Mahasiswa adalah penggunaan Filler dan 

hesitation dengan persentase 5,9%. Faktor-faktor dalam menggunakan Strategi Komunikasi adalah 

1) yang berkaitan dengan kondisi penampilan. Para siswa mendapat tekanan karena situasi kelas 

terlalu ramai dan diadakan di sore hari sehingga membuat siswa terlalu lelah. 2) berhubungan 

dengan afektif seperti motivasi (intrinsik dan ekstrinsik), kepercayaan diri dan kecemasan 

(khawatir, frustrasi, ragu diri, tidak nyaman). 3) Kemampuan mendengarkan, 4) Pengetahuan 

Topika, dan 5) Umpan balik selama aktivitas berbicara. Temuan ini menyimpulkan bahwa Strategi 

Komunikasi diperlukan dalam berbicara. 

Kata kunci: Strategi Komunikasi, Keterampilan Berbicara, Faktor dalam menggunakan strategi 

Komunikasi 
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1. INTRODUCTION 

Nowadays, speaking ability needs to be mastered by people to express ideas orally. As a 

learner of English language, student must prove his/her ability to communicate with others not 

only in form of writing but also in speaking. The main goal of learning  a foreign language is to be 

able to communicate. Through communication, people send and receive messages effectively and 

negotiate meaning (Rubin & Thompson, 1994, p.30). Every student has their own ability to speak. 

There are student who can speak fluently, but there are also many students who do not speak 

fluently even unclearly. Sometime they speak incompletely. Students‟ utterance sentences are not 

finished by mixing language. This situation makes researcher thinks more about the phenomenon. 

It seemed that students have difficulties in speaking.  

To overcome the problems, students needed to use communication strategies in speaking 

activities in the classroom. Felix (in Tarone, 1981,p. 63) in (Fauziati, 2010,p.167) said that 

“Communication Strategies may viewed as attempts to bridge the gap between the linguistic 

knowledge of the second language learner and the linguistic knowledge of the target language 

interlocutor in a real communication”. Cohen, Weaver and Li (1998) claimed when students 

cannot speak well in English, they should use some strategies since the strategies in 

communication raises learner‟s language awareness and solves the interlocutor‟s potential 

problems. In line with that Dornyei asserted that communication strategies develop learners‟ oral 

proficiency.  

Communication Strategy is defined as “a systematic technique employed by a speaker to 

express his or her meaning when faced with some difficulties” (Corder, 1981, in Dornyei, 

1995,p.56). The classification of communication strategies is divided into two parts, those are: 

Avoidance Strategies and Compensating Strategies. It is cited by Brown (2000,p. 128) in Fauziati 

(2010,p.172-173) classify communication strategies into two branches which reveal two opposite 

directions in communication, one is avoiding and the other is compensating. Dornyei‟s outlines 

eleven types of compensatory strategies in a very comprehensive way, which include 

circumlocution, word coinage, prefabricated patterns, appealing for help and stalling or time 
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gaining strategies, etc (Fauziati: 2000). These strategies can be elaborated as follows: 1) 

Avoidance Strategies : a. Message abandonment: Leaving a message unfinished because of 

language difficulties, b. Topic avoidance: Avoiding topic areas or concepts that pose language 

difficulties; 2) Compensatory Strategies : a. Circumlocution : Describing or exemplifiying the 

target object of action (e.g. the thing you open bottles with for corkscrew), b. Approximation: 

Using an alternative term which expresses the meaning of the target lexical item as closely as 

possible (e.g. ship for sailboat), c. Use of all – purpose words : Extending a general, empty lexical 

item to contexts where specific words are lacking (overuse of thing, stuff, what-do-you- call- it, 

thingie),d. Word coinage: Creating a non – existing L2 word based on a supposed rule (e.g, 

vegetarianist for vegetarian), e. Prefabricated patterns: Using memorized stock phrases, usually for 

“survival” purposes (e.g. Where is ...... or Comment allezvous? Where the morphological 

components are not known to the learner), f. Nonlinguistic signals : Mime, gesture, facial 

expression, or sound imitation, g. Literal translation : Translating literally a lexical item, idiom, 

compound word, or structure from L1 to L2, h. Foreignizing : Using a L1 word by adjusting it to 

L2 phonology (i.e with a L2 pronunciation) and/or morphology (e.g. adding to it a L2 suffix), i. 

Code – switching : Using a L1 word with L1 pronunciation or a L3 word with L3 pronunciation 

while speaking in L2., j. Appeal for help : Asking for aid from the interlocutor either directly (e.g 

What do you call... ?) or indirectly (e.g. rising intonation, pause, eye contact, puzzled expression), 

k. Stalling or time – gaining strategies : Using fillers or hesitatiob devices to fill pauses and to gain 

time to think (e.g well, now, let‟s see, uh, as a matter of fact). Through this theory, the researcher 

made a conclude that phenomenoun is interest to analyze. Dornyei‟s taxonomy in communication 

strategies can classify how the students made the strategies in communication with the other 

friends.  

There has been many studies related to the development of speaking ability, but they are 

not concern with the communication strategies in developing speaking ability. There are several 

prominent that has analyzed communication strategies in their studies. The studies were conducted 

by Zhang Ya-ni (2007), Khoiriyah (2015), Oktavia Herawati (2015), Monica Lindblad (2011), 

Mariza Méndez López (2011), Tan Kim Hua, Nor Fariza Mohd Nor, and Mohd Nayef (2012),  
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Aasa Moattarian and Mohammad Hassan  (2013),  Raed Latif Ugla, Nur Ilianis binti Adnan and 

Mohamad Jafre Zainol Abidin (2013), and Rahma Awadh Al Alawi  (2016). Their studied 

conclude that it was suggested to give training student to used Communication Strategies. The 

results also showed that students with high Communication Apprehension level used more 

numbers of Communication Strategies.  

The researcher took a part in this research. The researcher had investigated object of 

research  that was the students of the Islamic Guidance and Counseling Program of Ushuluddin 

and Dakwah Faculty at IAIN Surakarta Academic Year 2017/2018. The researcher examined the 

data of Communication Strategies taken from students by the Dornyei Taxonomy. The researcher 

also displayed the the dominant type of taxonomy that used by the students. The last, the 

researcher tried to explore the factors influenced the students in using the communication 

strategies in  developing the speaking skill. 

The recent research tried to give more understanding of communication strategies that 

should be used by students to speak.  The researcher was interested conducting research focusing 

on communication strategies used by the students of Islamic Guidance and Counseling Program of 

Ushuluddin and Dakwah Faculty at IAIN Surakarta in academic year 2017/2018 for some reasons.  

By conducting this research, researcher would contribute in improving students speaking ability 

through giving understanding in using communication strategies to communicate. Teachers who 

read this research would understand the important role of knowing the communication strategies in 

speaking.   

Thus, this study aimed to investigate the types, the dominant type and the factors of using 

communication strategies used by the students of Islamic Guidance and Counseling Program of 

Ushuluddin and Dakwah Faculty at IAIN Surakarta in academic year 2017/2018.   

2. RESEARCH METHOD 

The recent research used a qualitative method and case study approach to reach the aim of 

the study. In this case study, the researcher tried to examine or investigate students as participants 
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in depth as Ary et al (1985, p. 322) said that a case study functioned to examine an individual or 

unit in depth and the researcher attempted to find all variables that related to the communication 

strategies used by subject. The subjects were the first semester students in the class IA and IB of  

Islamic Guidance and Counseling Program of Ushuluddin and Dakwah Faculty of  IAIN 

Surakarta. This research was conducted from August 2017 to October 2017. The object of study 

was the data described the communication strategies that used by the students of Islamic Guidance 

and Counseling Program for developing the speaking skill through the role play technique. The 

data were taken from the students‟ utterances during learning speaking process in the classroom. 

The activities were recorded, made the transcript and analyzed the data by researcher. To increase 

the credibility and validity of the results, researcher used triangulation. 

The Procedure of Data Analysis were by collecting the data, making transcript from 

recording, and making the field  notes of observation. Then the data were organized, sorthened, 

and classified based on the instructional design in teaching speaking. The last step was analyzing 

the data in order to confirm the theory, or something new that might be found.This research 

focused on the how to use the communication strategies for developing the speaking skill of the 

students. 

 

3. FINDING  

The researcher found 443 utterances taken from 16 groups of conversation played by 

students from two different classrooms. The researcher did not find all the communication 

strategies of Dornyei‟s taxonomy. The researcher found some of them represented by 77 

utterances which had spoken by the students. Thus, the researcher divided the finding into three 

parts:1) The type of Communication Strategies, 2) the dominant type and 3) the factors in using 

the communication Strategies. 

a. The type of Communication Strategies 

The researcher classified the Communication Strategies from the data. The researcher 

found 9 (nine) types of Communication Strategies.  The types of the communication strategies 

used by the students were: 4  (four) utterances of message abandonments, 1 (one) utterances 
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of topic avoidance,  10 (ten) utterances of approximation, 1 (one) utterances of the use of all-

purpose words, 7 (seven) utterances of the use of non-linguistic means, 19 (nineteen) 

utterances of literal translation, 3 (three) utterances of foreignizing, 6 (six) utterances of code 

switching,  and 26 (twenty six) utterances of stalling or time-gaining. 

 

1) Message Abandonment 

This strategy was used to stop the utterances because the speaker get the difficulties to 

speak it. Donyei (1995) said that message abandonment was the strategy of leaving message 

unfinished because of language difficulties. In this situation, speaker had limited vocabulary 

in a topic which she had deal within her conversation. For example: a learner says “he took 

the wrong way in mm...” (He/she did not continue his/her utterance). In previous example, 

the researcher also found that message abandonment was applied by the speakers when he 

did not have idea on what to say next because of his lack vocabulary.  

In this research, the researcher found 4(four) utterances of message abandonment or  

0.9  percent (%).   

The example of message abandonment in this research was as follows: 

Lia : “I‟m order fried rice with cheesy sausage and …..[5] and 

vegetables” (the data 6) 

Messages Abandonment, in this case, was used by the speaker. The speaker left some 

elements that should be filled between“with cheesy sausage and” and  “and vegetables”. It 

seemed like the speaker didn‟t know what word should be used. Therefore he left the 

sentence unfinished. 

 

2) Topic Avoidance 

This strategy was used to where learners try not to talk about concepts which they find 

it difficult to express. Fauziati (2010) gave the explanation that topic avoidance was a 

strategy of avoiding topic areas or concepts that pose language difficulties. For example: a 
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learner avoids saying certain words or sentence because he/she did not know the English 

terms or forget the English terms. 

In this research, the researcher found 1 (one) utterance of topic avoidance or 0,2  

percent (%).  

The example of topic avoidance in this research was, as follows: 

Lecturer : “duh duh gimana nutupnya…..………. [15] 

 Thank you. and thank for watching.”(the data 16) 

 

The speaker used the topic avoidance  strategies by  saying “Thank you. And thank for 

watching” to close the conversation. Speaker felt difficulties  and has no idea to close the 

conversation. So, speaker told the sentence instead of saying “that‟s enough and thanks for 

coming”. 

 

3) Approximation 

This strategy was used to express an alternative term which expresses the meaning of 

the target lexical item as closely as possible (Dornyei: 1995). It meant that when speaker did 

not understand what word to say specific thing, speaker would use the general word 

represented the specific one. For example “ship” for “sail boat”;  “pipe” for “water pipe.”   

In this research, the researcher found 10 (ten) utterances of approximation or 2,3  

percent ( %).  

The example of approximation in this research was: 

Mom : “No. fast now” (it means fast now.) (the data14) 

 

In this case, Approximation was applied by the speaker. The speaker used the word  

„fast’ instead of using „hurry up’. It happened since the speaker tried to find the appropriate 

word that is closest in meaning with the target item 

 

4) Use of All-Purpose Words 
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When learners expanded an empty lexical item to context where certain words are 

lacking, Learner used of all-purpose words strategy (Dornyei : 1995).  Fauziati (2010) added 

that use of all-purpose words was extending a general, empty lexical item to contexts where 

specific words are lacking. In other words, in order to make the interlocutor got the meaning 

of what locator said, speaker used the all-purpose word by extending a general, empty lexical 

item to contexts where specific words were lacking. For example: the overuses of the words 

thing, stuff, make, do, what do you call it, and what is it. 

In this research, the researcher found 1 (one) utterance of use of all-purpose words and 

0,2 percent (%).  

The example of use of all-purpose words in this research was as follows: 

Saadah  : “No, no, no… we order some drinks first. (data,6) 

 

In this case, Use of all-purposes words was implemented by the speaker. The speaker 

over used of the word “No nono” for times only to show that speaker disagreed and rejected 

the interlocutor‟s idea. In this situation, the speaker could say „No’ only at once followed by 

other words . 

 

5) Use of Non-Linguistic Means 

This strategy meant that a learner used non – linguistic resources such as mime, 

gesture, facial expression and sound imitation to help him / her in expressing the meaning 

(Dornyei : 1995). Usually to make the speaker‟ utterances clearer, speaker used non-

linguistic resources. For example, speaker pointed and said “put it there please”. Other 

example, a learner used his/her hands and acted like flying to refer to birds.  

In this research, the researcher found 7 (seven) utterances of use of nonlinguistic means 

or 1,6 percent ( %).  

The example of use of nonlinguistic means in this research was as follows: 

Niken : “yes.Okay thank you and sit down please. (letting students  by moving 

her right hand  signaling to the certain chair ) (the data 2) 
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Non-Lingustic Signal, in this case, was applied by the speaker.  The speaker used 

gesture by moving her right hand  signaling to the certain chair. Speaker made gestures to 

make student easier in understanding the speaker‟s instruction so that the interlocutor did 

what she should do well. 

 

6) Literal Translation 

This strategy was used in which learners translated a lexical item, an idiom, or structure 

from their L1 to L2 (Dornyei: 1995). In other words, speaker used literal translation 

strategies in conversation. Speaker translated literally a lexical item, idiom, compound word, 

or structure from L1 to L2. For example: „do not enter sign‟ for „no entrying sign.‟ 

In this research, the researcher found 19 (nineteen) utterances of literal translation or 

4.3  percent (%).  

The example of use of literal translation in this research was as follow: 

Rosi : “I‟m order burger and juice mango, and you?”(data.1) 

 

Literal Translation, in this utterance, was implemented. The speaker translated literally 

the structure from L1 to L2. Speaker gave response by saying  „juice mango‟ meaning to  „jus 

mangga’. It should be in the form of mango juice or juice of mango.  

 

7) Foreignizing 

In this strategy, learners used L1 word by adjusting it to L2 phonologically (i.e with a 

L2 pronunciation) and/or morphology (e.g adding to it a L2 Suffix (Dornyei: 1995). They 

used a L1 word by adjusting it to L2 phonology. For example: speaker say „bintangss’ with 

English pronunciation for “the stars”. Other example: a learner did not know the word tap, 

he/she used the L1 word, that was kran but with L2 pronunciation, so he/she said kren. 

In this research, the researcher found 3 (three) utterances of foreignizing or 0.7 percent 

( %).  
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The example of use of literal foreignizing in this research was as follows: 

Tiara  : “Oke, I‟m order..Rendangs”(the data 1) 

 

Speaker also used foreignizing. Speaker pronounced the word „rendang’ as Indonesian 

with English pronounciation by saying it „rendangss.‟ 

 

8) Code Switching 

In applying this strategy, learners needed to use their L1 word with L2 pronunciation 

(Dornyei :1995). Fauziati (2010) added that code switching is the strategy using a L1 word 

with L1 pronunciation of L3 word with L3 pronunciation while speaking in L2. For example: 

if a learner did not know the word baki, he/she would say baki with L2 pronunciation.  

From the data, the researcher found 6 (six) utterances of Code Switching or 1,4  percent 

(%).  

The example of code switching in this research was as follows: 

Dhanu : “The special menu in here is sate of rabbit and  sambalijo”(the data  11) 

 

The strategy of Code Switching, in this case, was used. The speaker used the word „sate 

of rabbit‟ to replace the word „grilled rabbit meat‟ because he didn‟t know the correct word. 

 

9) Stalling or Time-Gaining 

This strategy was a learner might use filling words to fill pause and to gain time to 

think (Dornyei:1995). For example: well, as matter of fact, now let me see, I think, you 

know, you see, um, mm, ah, sort of, ok, right, really. 

In this research, the researcher found 26 (twenty six) utterances of  stalling or time-

gaining or 5,9 percent (%).  

The example of using stalling or time-gaining strategy in this research was as follows: 

Windy : “Ok, waiting for ee…fifteen minutes.” (the data 5) 
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Stalling or Time Gaining was used as strategy in this case. The speaker stated “ee, ee” 

as a strategies to give her a time to find the words that is supposed to use. 

 

 

b. The dominant Type of Communication Strategies 

To know the dominant type, researcher gave the meaning of the analyzed data as the 

provided table below.  

Table 4.1. The Analysis of the Communication Strategies Type  

No Type of Communication 

Strategy 

Number of 

Utterance 

Percentage 

1 Message Abandonment 4 0.9% 

2 Topic of Avoidance 1 0.2% 

3 Approximation 10 2.3% 

4 Use of All Purpose Words 1 0.2% 

5 Non Linguistic Signals 7 1,6% 

6 Literal Transalation 19 4.3% 

7 Foreignizing 3 0.3% 

8 Code Switching 6 1.4% 

9 Filler or Hesitation 26 5.9% 

 

Based on the table above, researcher could provide the percentage of the Communication 

Strategies type used by the students presented from the highest percentage to the lowest 

percentage. The first was Stalling or Time-Gaining which had most utterances by 5.9 %. The 

second number was the Literal Translation by 4.3 %. The third was Approximation by 2,3 %. The 

Use Non Linguistic Means or Non linguistic signal was the forth by 1,6 %. The fifth was Code – 

Switchining with 1,4 %  followed by the Message Abandonment by 0.9 %. The seventh was 

Foreignizing by 0.3 %. The Use All Purpose Words and Topic Avoidance were the eighth by 0,2 

% of utterances. They were as the lowest type used by the students.  

From the analysis, it could be concluded that obviously the dominant type of 

Communication Strategies used by the students of class 1.A and 1.B of Islamic Guidance and 

Counseling Program of Ushuluddin and Dakwah Faculty of IAIN Surakarta in the role play 

classroom activities was Stalling or Time-Gaining type by 5.9 % of utterances. 
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c. The Factors of Using the Communication Strategies 

The students used the type of communication strategies for some reasons. It implied that 

the Communication Strategies really influenced the students during the English conversation. 

Every student had the factor in using type of communication strategiess; it was to develop 

communicative competence. 

The factors influenced the students to use the type of Communication Strategies could be 

explained. There were 5 factors, namely: pertinent to performance conditions, related to affective 

ones, listening ability, topical knowledge, and the feedback during speaking activities. 

1) The first factor was pertinent to performance conditions. 

 Learners carried out a speaking activity under different conditions. Performance 

conditions impacted speaking performance and these conditions involved time pressure, 

planning, the quality of performance, and the amount of support (Nation & Newton, 2009).   

The students got the pressure because the situation of classroom was too crowded, and 

the class was held in the evening. Based on the observation held by the researcher the class 

of English as Foreign Language was started in the evening. So that the condition of student 

was tired. It made the student weak, less concentrate with the task when they asked to make 

the role play as the activities in speaking skill. Thus, the students used the type of 

Communication Strategies, namely: Stalling or Time-Gaining as the dominant type of 

Communication Strategies because they were less concetration in the thinking of the 

utterances when they were doing the role playing technique. This strategy was a learner 

might use filling words to fill pause and to gain time to think (Dornyei:1995). 

2) The second factor was related to affective ones.  

Oxford (1990) said that one of the important factors in learning a language is the 

affective side of students. According to Krashen (1982), a lot of affective variables have been 

connected to second language acquisition and motivation, self-confidence, and anxiety were 

the three main types that have been investigated by many researchers. 

Based on Brown in Fauziati (2011) the motivation is divided into two parts, namely: 

intrisic and extrinsic motivation. Intrinsically motivated behaviors are aimed at bringing 
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about certain internally rewarding consequences, namely feeling of competence and self-

determination. Extrinsically motivated activities, on the other hand, are carried out in 

anticipation of a reward from the outside and beyond the self. Typical extrinsic rewards are 

money, prizes, grades, and even certain types of positive feedback.  Based on the 

observation, the students felt having the competence to speak in front of classroom, so that 

they uses literal translation and use all purpose words to do the speaking activities. This type 

of Communication Strategies was used by the students in order to get the best score in 

speaking activities, in this case role play activities. 

Self-confidence is the other affective factor in using of the type communication 

strategies. Based the observation, some the students felt confidence to speak in English 

language so that the students used the foreignizing.  

Anxiety is one of the affective factors, which are generally assumed to influence 

second language acquisition. Anxiety is associated with the feeling of uneasiness, frustration, 

self-doubt, apprehension, or worry (Scovel: 1978). Based on the observation, the students 

seemed worried when the teacher asked them to come forward in front of the class to practice 

their role play so that the students used the type of communication strategies, such as topic 

avoidance and message abandonment. They used topic avoidance, because they didn‟t have 

any ideas to continue the conversation when they did the role play activities so that they tried 

to avoid topic areas or concepts that posed language difficulties. The message abandonment 

was used by the students because they were afraid to continue the conversation because of 

the language difficulties. 

3) Listening ability was the third factor.  

Doff (1998) said that learners couldn‟t improve their speaking ability unless they 

developed listening ability. Learners should comprehend what was uttered to them in order to 

have a successful dialogue. Shumin (1997) represented that when students talked, the other 

students answered through the listening process. Speakers had the role of both listeners and 

speakers. It could be concluded that students were not able to reply if they could not 
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comprehend what was told. That was only to say, speaking was very closely related to 

listening.   

Based on the observation, the researcher found the situation was too crowded. It 

effected to the listening ability of the students. The students used the type of Communication 

Strategies, such as Use Non Linguistic Means or Use Non Linguistic Signal.  

4) Topical knowledge was the fourth factor.  

Bachman and Palmer (1996) defined it as the knowledge structures in long-term 

memory. That is, topical knowledge is the speakers‟ knowledge of related topical 

information. It enabled students to apply language with respect to the world in which they 

lived. Bachman and Palmer (1996) asserted that topical knowledge had a great impact on the 

learners‟ speaking performance. 

The topical knowledge affected the students to use the type of communication 

strategies. Based the observation, some of the students had a lack of knowledge about the 

language to say any specific words so that they used the foreignizing, code switching or 

approximation to communicate with their friends in the role play activities.  

5) The fifth factor was related to the feedback during speaking activities.  

A lot of learners expected their teachers to give them the necessary feedback on their 

speaking performance. According to Harmer (1991), the decisions that instructors adopted 

towards their learners‟ performance depended on the stages of the lesson, the tasks, and the 

kinds of mistakes they make. Harmer (1991) also continued that if instructors directly 

corrected their students‟ problems, the flow of the dialogue and the aim of the speaking task 

would be spoiled. Baker and Westrup (2003) supported the above statement and said that if 

learners were always corrected, they would be demotivated and afraid of talking. It had been 

suggested that instructors should always correct their learners‟ mistakes positively and give 

them more support and spersuasion while speaking. 

Based on the observation, the students seemed afraid to communicate with their friends 

in a group of role play activities. It enabled the students to use all of the type communication 
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strategies to speak in role play activities in order that they can speak fluently and get the best 

feedback during activities from the teacher. 

 

4. DISCUSSION OF THE FINDINGS 

Dornyei and scotts had the contribution in communication stretegies. They proposed 

several types of Communication Strategies that were called as the Dornyei‟s taxonomy. There 

were twelve types of Communication Strategies in their taxonomy, those were: message 

abandonments, topic avoidance, circumlocution,  approximation, use of all-purpose words, word 

coinage, use of non-linguistic means, literal translation, foreignizing, code switching, appeal for 

help,  stalling or time-gaining. 

The researcher found some type of communication strategies. It was depended on the 

situation of speaking in the class room 1.A and 1.B of Islamic Guidance and Counseling Program. 

There were 443 (four hundred forty three) uterances as the data in the research. The researcher 

found those data when the students performed the role play in the classroom.  

The researcher classified the Communication Strategies from the data. The researcher 

found 9 (nine) types of Communication Strategies. The types of the Communication Strategies 

used by the students were: 4  (four) utterances of message abandonments, 1 (one) utterances of 

topic avoidance, 10 (ten) utterances of approximation, 1 (one) utterances of use of all-purpose 

words,  7 (seven) utterances of use of non-linguistic means, 19 (nineteen) utterances of literal 

translation, 3 (three) utterances of foreignizing, 6 (six) utterances of code switching,  and 26 

(twenty six) utterances of  stalling or time-gaining. 

The percentage of the communication strategies types used by the students were: 0,9 

percent (%) of message abandonments, 1,0. percent (%) of topic avoidance, 2.3 percent (%) of 

approximation, 0,2 percent (%) of use of all-purpose words, 1.6 percent (%) of use of non-

linguistic means, 4,3 percent (%) of literal translation, 0.7 percent (%) of foreignizing, 1,4 percent 

(%) of code switching,  5.9 percent (%) of stalling or time-gaining. 

From the research findings above about the volume and percentage of the types of 

Communication Strategies, it could be concluded that the lack of use of other strategies was 
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perhaps because teachers never used significant activities such as collaborative tasks or group 

work. Group work encouraged the use of communication strategies. No having students interacted 

with other influenced the use of Communication Strategies used in both of the classrooms 

examination. The lack of interaction among students led to have only teacher-student and student-

teacher interaction. Most importantly, during interactions students did not make an effort to use the 

foreign language as a source when they were facing communication problems.  

Considering that it was hardly possible that they used English in their everyday life, 

teachers should make all efforts to help them use English in the classroom. In other side of the 

classroom, students did not have other places and opportunities to use the foreign language they 

were learning. Teachers therefore, should be knowledgeable and capable of eliciting English used 

by the students. 

The percentage of the communication strategies type used by the students could be 

presented from the highest percentage to the lowest percentage. The first was Stalling or Time-

Gaining which had most utterances by 5.9 %. The second number went to the Literal Translation 

by 4.3 %. The third was Approximation by 2,3 %. The Use Non Linguistic Means or Non 

linguistic signal was the forth by 1,6 %. The fifth was Code – Switchining by 1,4 %  followed by 

the Message Abandonment by 0.9 %. The seventh was Foreignizing by 0.3 %. The Use All 

Purpose Words and Topic Avoidance were the eighth by 0,2 % of utterances. They were as the 

lowest type used by the students. 

Dornyei (1995) suggested that communication strategies needed to be taught and he also 

suggested procedures for strategy training. Dornyei argued that teachers should raise students‟ 

awareness, encouraged them to take risks, and provided them with models and opportunities to use 

communication strategies. The data on the dominant of type communication strategies above could 

be concluded that data from one side, students in this study, indicated that neither the students  

were aware that they could use communication strategies to facilitate their learning. Not use these 

strategies in the classroom made it even less likely that they used them in real life situations to 

solve communicative disruptions and enhance interaction in the foreign language. 
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The students used the communication strategies in order to develop their communicative 

competence in which the students were expected to be able to develop in communicating messages 

in various of communicative situation especially in spoken form. In addition,  the types of 

communication strategies were used to develop students‟ speaking skill. 

The factors that influenced students to use the type of communication strategies could be 

explained. There were 5 factors, namely: pertinent to performance conditions, related to affective 

ones, listening ability, topical knowledge, and the feedback during speaking activities. 

a. Performance Conditions.  

Learners carried out speaking activity under different conditions. Performance 

conditions impacted speaking performance and these conditions involve time pressure, 

planning, the quality of performance, and the amount of support (Nation & Newton, 2009).   

The students got pressures because the situation of classroom was too crowded and the 

class was held in the evening. Based on the observation held by the researcher the class of 

English as Foreign Language was started on the evening. It showed the condition of student 

was tired. It made the student so weak, had less concentration with the task when they asked 

to make the role play as the activities in speaking skill. As a consequence the students used the 

type of communication, namely: Filler and hesitation as the dominant type of communication 

because they were in less concetration in the thinking of the utterances when they did the role 

playing technique. This strategy was a learner used filling words to fill pause and to gain time 

to think (Dornyei:1995). 

 

b. Related to Affective Ones 

Oxford (1990) said that one of the important factors in learning a language was the 

affective side of students. According to Krashen (1982), a lot of affective variables had been 

connected to second language acquisition and motivation, self-confidence, and anxiety were 

the three main types that had been investigated by many researchers. 

Based on Brown in Fauziati (2011) the motivation was divided into two parts, namely: 

intrisic and extrinsic motivation. Intrinsically, motivated behaviors aimed at bringing about 
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certain internally rewarding consequences, namely feeling of competence and self-

determination. Extrinsically, motivated activities, on the other hand, were carried out in 

anticipation of a reward from the outside and beyond the self. Typical extrinsic rewards were 

money, prizes, grades, and even certain types of positive feedback.  Based on the observation, 

the students felt not to have the competence to speak in front of classroom, so that they use 

literal translation and non-linguistic means to do the speaking activities. This type of 

communication strategies was used by the students in order to get the best score in speaking 

activities, in this case role play activities. 

Self-confidence was the other affective factor in using of the type communication 

strategies. Based the observation, some the students didn‟t feel confidence to speak in English 

language so that the students used the foreignizing type.  

Anxiety was one of the affective factors which was generally assumed to influence 

second language acquisition. Anxiety was associated with the feeling of uneasiness, 

frustration, self-doubt, apprehension, or worry (Scovel: 1978). Based on the observation, the 

students seemed worried when the teacher asked them to come forward in front of the class to 

practice their role play so that the students used the type of communication strategies, such as 

topic avoidance and message abandonment. They used topic avoidance because they didn‟t 

have any ideas to continue the conversation when they did the role play activities so that they 

avoided topic areas or concepts that posed language difficulties. The message abandonment 

was used by the students because they were afraid to continue the conversation because of the 

language difficulties. 

c. Listening Ability  

Doff (1998) said that learners could not improve their speaking ability unless they 

developed listening ability. Learners should comprehend what was uttered to them in order to 

have a successful dialogue. Shumin (1997) represented that when students talked, the other 

students answered through the listening process. Speakers had the role of both  as listeners and 

speakers. It could be concluded that students were not able to reply if they could not 

comprehend what was told. In short, speaking was very closely related to listening.   
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Based on the observation, the researcher found the situation is so crowded. It made the 

effect to the listening ability of the students. The students used the type of communication 

strategies such as Use Non Linguistic Means or Use Non Linguistic Signal. 

d. Topical Knowledge 

Bachman and Palmer (1996) defined topical knowledge as the knowledge structures in 

long-term memory. That was, topical knowledge was the speakers‟ knowledge of related 

topical information. It enabled students to apply language with respect to the world in which 

they live. Bachman and Palmer (1996) asserted that topical knowledge has a great impact on 

the learners‟ speaking performance. 

The topical knowledge made an effect to the choice of student to use the type of 

communication strategies. Based on the observation, some the students had lack of knowledge 

about the language to say any specific words so that they used the foreignizing, code 

switching or approximation to communicate with their friends in the role play activities.  

 

e. The Feedback during Speaking Activities 

 A lot of learners expected their teachers to give them the necessary feedback on their 

speaking performance. According to Harmer (1991), the decisions that instructors adopted 

towards their learners‟ performance depended on the stages of the lesson, the tasks, and the 

kinds of mistakes they made. Harmer (1991) also continued if instructors directly corrected 

their students‟ problems, the flow of the dialogue and the aim of the speaking task would be 

spoiled. Baker and Westrup (2003) supported the above statement and said that if learners 

were always corrected, they will be demotivated and afraid of talking. It had been suggested 

that instructors should always correct their learners‟ mistakes positively and give them more 

supports and persuasion while speaking. 

Based on the observation, the students seemed afraid to communicate with their friend 

in a group of role play activities. As consequence, the students use the type communication 

strategies to speak in role play activities. In order to, they can speak fluently and get the best 

feedback during activities from the teacher.  
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5. CONCLUSION 

Based on the data analysis, the researcher tried to make conclusion of the use of the 

communication strategies used by the first students of Islamic Guidance and Counseling Program 

of Ushuluddin and Dakwah Faculty at IAIN Surakarta in academic year 2017/2018. The 

conclusions were: first, the students did not use all the communication strategies of Dornyei‟s 

Taxonomy. They used a) message abandonments, b) topic avoidance, c) approximation, d) the use 

of all- purpose words, e) the use of non- linguistic means, f) the literal translation, g) foreignizing, 

h) code switching, i) appeal for help, and  stalling or time-gaining.  

Secondly, therefore, the dominant type of Communication Strategies used by students 

was the use of stalling or time-gaining by 5,9% of utterances.   

The third, the factors in using the Communication Strategies were a) the pertinent to 

performance conditions. The students get the pressure because the situation of classroom is too 

crowded and held in the evening time that made students were too tired. b) it related to affective 

ones like motivation (intrinsic and extrinsic), self-confidence and anxiety (worry, frustration, self-

doubt, uneasiness). c) Listening ability. d) Topical Knowledge. e) The feedback during speaking 

activity. This finding concluded that Communication Strategies is needed in speaking.  
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