
i 

 

PROCESS OF TEACHING WRITING TO PROSPECTIVE TEACHERS 

AT THE FOURTH SEMESTER OF DEPARTMENT OF ENGLISH 

EDUCATION AT UNIVERSITAS MUHAMMADIYAH SURAKARTA 

 

 

 

 

 

 

Submitted as a Partial Fulfillment of the Requirements for 

Getting Bachelor Degree of Education  

In English Department 

 

 

by: 

FARIDA NUR HIDAYATI 

A320130141 

 

 

 

DEPARTMENT OF ENGLISH EDUCATION 

SCHOOL OF TEACHER TRAINING AND EDUCATION 

UNIVERSITAS MUHAMMADIYAH SURAKARTA 

2017 



i 

 

 

  



ii 

 

 





1 

 

PROCESS OF TEACHING WRITING TO PROSPECTIVE TEACHERS 

AT THE FOURTH SEMESTER OF DEPARTMENT OF ENGLISH 

EDUCATION AT UNIVERSITAS MUHAMMADIYAH SURAKARTA 

 

ABSTRAK 

 

Studi bertujuan untuk 1) mengidentifikasi teknik yang digunakan oleh 

dosen dalam pembelajaran writing IV di UMS 2) mendeskripsikan classroom 

procedure yang diterapkan dalam pengajaran writing IV di UMS 3) mengetahui 

penggunaan media dalam pembelajaran writing IV 4) mengetahui penilaian 

mengenai hasil dari pembelajaran mahasiswa writing IV di UMS. Dalam 

penelitian ini, peneliti menggunakan jenis penelitian kualitatif. Objek dari studi ini 

adalah prosess megajar writing kepada calon pengajar semester IV jurusan 

Pendidikan Bahasa Inggris di UMS yang terdiri dari teknik yang digunakan, 

procedure yang digunakan, penggunaan media dalam pembelajaran, dan penilaian 

hasil pembelajaran siswa. Data diambil dari informan, even, dan dokumen. 

Sedangkan teknik dalam pengumpulan data terdiri dari observasi, interview, dan 

dokumen. Kemudian, metode untuk menganalisa data adalah reduksi data, 

pendeskripsian data, dan kesimpulan serta verifikasi. Hasil dari penelitian ini 

menunjukkan bahwa 1) teknik yang digunakan dalam pengajaran writing IV di 

UMS adalah real writing, brainstorming, explaining theory, self-correct, giving 

assignment 2) classroom procedure yang diterapkan dalam writing IV ini adalah 

Process Approach 3) penggunaan media dalam writing IV ini menunjukkan 

bahwa dosen menggunakan papan tulis, bukan panduan, serta komputer pribadi 

siswa 4) dalam penilaian hasil kerja siswa, dosen menilai ketepatan penggunaan 

grammar, susunan dalam penulisan, serta penggunaan diksi yang menarik. Agar 

para mahasiswa termotivasi dalam belajar, dosen menggunakan pendekatan 

kedisiplinan. Hal ini tidak hanya memotivasi siswa tetapi juga mengajarkan calon 

pengajar pentingnya kedisiplinan dalam pembelajaran.  
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ABSTRACT 

 

This study aims to 1) identity the technique used by the lecturer in 

teaching writing, 2) describe the procedure applied in teaching writing, 3) find the 

media in teaching writing, and 4) know the aspect of assessment to the result of 

the learner’s writing assignment to prospective students Writing IV at UMS. This 

research is classified as descriptive qualitative research. The object of this study is 

the process of teaching writing to prospective teacher at the fourth semester of 

English Education Department UMS consisting of technique used, procedures 

used, media usage, and the lecturer’s assessment. The data were collected from 

informant, event, and document. The techniques for collecting data were 
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observation, interview, and documentation. To analyse the data,the researcher 

used interactive techniques comprising of data reduction, data description, and 

conclusion then verification. It was found that 1) the techniques used in teaching 

writing IV were real writing, brainstorming, explaining the theory, self-correct, 

and giving assignment 2) classroom procedure applied in teaching writing was 

Process Approach classroom procedure 3) the media used here were board, hand-

out, and students’ personal computer 4) in assessing students’ work, the lecturer 

assesses grammar accuracy, writing layout or format arrangement, and attractive 

diction usage. In order that the students were motivated in learning, the lecturer 

used dicipline approach. It does not only motivate the students learning but also 

teach the prospective teachers the importance of dicipline in learning.  

 

Keywords: technique, classroom procedures, media usage, assessment.  

 

1. INTRODUCTION 

Learning English is not only significant in learning language at school or 

college but English is also one of languages that is acknowledged as 

international language. United Nations determines English as one of the 

acceptable languages around the nations. English has gained worldwide 

interest in language teaching learning. Crystal reveals (2006) that over a 

billion people on this planet use English as their communication language 

including native-speaker and non-native-speaker. And the amounts of English 

speakers are growing each days. Hence, there is no reason not to learn English. 

It should be learned by everyone not only in formal but also in informal place. 

In Indonesia, English is taught as a foreign language in each stage of 

education. Komaria stated (1998) that English in Indonesia had been taught 

since Dutch colonization until present. Those phenomena indicate that English 

has an important role in Indonesia teaching learning. 

Considering the important role, Indonesia Government take many efforts 

in order that English can be learned by Indonesian. One of them is adopted 

English as a compulsory subject taught to students since they are in secondary 

level. In order that students learn the language, government also prepare the 

teachers. The teachers of English should be educated in English Department. 

The prospective teacher of English Education Department as the beginning 

seed should learn what must be taught to their students at the class and this 

duty must be fulfilled by the college. The college has a duty to require what 
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subjects must be learned by the English students. Department of English 

Education as the department that focuses on English Education should prepare 

their students by holding a related class to their major. As a result, the 

prospective teachers can sharpen their ability in a college by learning it hard. 

Not only subjects taught at the class but also there are several subjects that 

must be passed by carrying through internship program. All of these efforts 

are expected to create better outcomes in each graduation year and create 

better generation in studying English as foreign language.  

To create the situation and condition mentioned above, students of 

Department of English Education should master four influential skills such as 

listening, reading, speaking, and writing. According to Brown (1994) teaching 

English requires four important skills those are listening, reading, writing and 

speaking. But here, writing skill is what the one the writer focuses on. English 

students in college are taught writing through several stages in order to create 

competent alumni in process teaching English. Each student should master the 

elements to express thoughts, wishes, intentions, feeling, and information in a 

written form (Pamela, 1991). The purposes of writing itself are to strengthen 

the grammatical structure, enhance the students’ vocabulary, support other 

language skills and also write text or paragraph well. The writing skill is more 

complex than the other skills.  

Department of English Education where the researcher studied in 

Muhammadiyah University of Surakarta requires writing skill as one of their 

subject. Writing classes in Universitas Muhammadiyah Surakarta are divided 

into five different levels. Writing 1 concentrates on the basic ability to build 

sentence, then writing 2 focuses on the paragraph development. Later, in the 

third semester, writing 3 studies essay writing. In the fourth semester, the 

prospective teacher learns writing 4 that concentrates on academic writing. 

The last, writing 5 focuses on writing for standardized test. Five of each 

writing are held in order from the early semester until fifth semester.   
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2. RESEARCH METHOD 

This study is classified as qualitative research. Both researcher namely 

Bogdan and Taylor (1978) in Moleong (1989) identified the qualitative 

research as a research which yields the descriptive data in the form of written 

or oral words from observing people and behaviour. This research was 

conducted at Universitas Muhammadiyah Surakartafocusing on process of 

teaching writing to prospective teacher at the fourth semester of Department of 

English Education. The methods of collecting the data are through observation, 

interview, and documentation. Method for analysing the data are through data 

reduction, data description, conclusion, and verification.  

3. FINDING AND DISCUSSION 

3.1 Findings 

Writing IV which is concerned in writing academic creates kind of 

techniques applied. The lecturer of writing IV explains that she does not 

reveal what the exact techniques she applies. The researcher found real 

writing, brainstorming, explaining theory, question and answer exercise, 

getting students to self-correct, and assignments as techniques found in 

writing IV taught by Mrs HA 

3.1.1 real writing 

In real writing, the techniques are divided into three parts such 

as academic, vocational or technical, or personal. In academic 

technique, it is separated again in more detail. Peer-editing is very 

suitable to portray the teaching learning activity where the 

researcher studies. In Peer-editing, the students allow to write the 

ideas related to their work in making the academic writing. This 

technique was named after the activity of the technique. Other 

students can help their peers correcting the work. The teacher also 

walks around the class to check the students’ assignment one by 

one. It may take a longer time than usual but the lecturer said 

during the interview. Below is the illustration of the interview: 
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“It might take a longer time than usual since the students must 

consult one by one and it might a little bit tired but based on 

the experience before, by consulting one by one, the students 

can more understand than only explained in front of class.” 

  (Adopted from interview on activity on May 2
nd

, 2017) 

 

 The interview above shows that the lecturer in writing IV 

uses real writing as their technique. For the specific explanation, 

the researcher analyses the real writing into four categories which 

is considered as academic technique. Then, in academic technique, 

it is separated again into three categories and the researcher 

concludes the technique into Peer-editing Work. In Peer-editing 

work, the students get more chance to write in their own. Moreover, 

the students can help other checking the work. It might be little bit 

different from the original of real writing definition but all the 

matters are adjusted to create best achievement for the students.   

3.1.2 brainstorming 

Brainstorming aims to several reason mentioned in last 

paragraph. Brainstorming is a good start for writing. In Mrs HA’s 

class, the brainstorming is a start in the beginning of a class. Based 

on the observation, Mrs HA digs inside what the students learned 

in the prior meeting. This activity purposes to make students 

recalled the material in previous meeting. Thus, other reason is to 

ease the students relating the previous material and the material 

which will be delivered by Mrs HA Brainstorming also raise the 

students’ creativity in their writing. It causes the students more 

active in the class since in brainstorming needs question and 

answer session at the early of the class. Furthermore, the researcher 

concludes brainstorming should exist in teaching especially for 

teaching writing.  

3.1.3 explaining the theory 

In Writing IV which focuses on academic writing, explaining 

the theory has ultimate role for students. In this class, Mrs HA 
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describes theories contained in academic writing. In every meeting, 

she asks the pupils to bring hand-out compiled by her and she 

usually write down on the board to make it clear. She will write a 

frame or just a keywords sentence of the material a day then 

explains it orally. It can be seen through the illustration of the 

observation below: 

  

Picture 4.1 Explaining the Theory 

 

The observation proves that Mrs HA explains theory in detail. 

She ensures each student’s conception about what she explained in 

prior meeting. While she explains, students can take note and ask 

question about the material.  Mrs HA also reveals that she will 

repeat on the other day or giving additional class  the material 

which most students do not master it well.  

3.1.4 getting students to self-correct 

In this part, the lecturer makes the students to correct their 

writing work by self-correct. This technique builds students 

analytical thinking on their own work whether it does and it does 

not. Before applying this technique, teacher must give a clear 

example about the material. It cannot be done if the teacher just 
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instructs the students blindly without giving them sample how it 

does.  

3.1.5 assignment 

Assignment technique has ultimate responsibility to take part 

the students’ comprehension. In teaching, teacher usually gives the 

student assignment after giving the material and an example for 

them. In teaching writing IV here, the lecturer gives the pupils 

taken home assignment in order to save the time. The reason is 

writing cannot be done once at time. Besides that, writing IV is 

about academic writing where the students must learn all of matter 

in academic writing.  

3.1.6 Procedure of Teaching Writing 

In teaching language, teachings writing in particular, technique 

can increase the students’ understanding or make them oppressed. 

Teacher should choose the best method to teach in order to make 

the students reaching the best process and results too. But lecturers 

rarely can name what method they usually use. As we know, 

lecturers mix up the method they use. They do not embedded in a 

method only. According to Fauziati (2014), deciding what 

appropriate method must be applied in teaching language are 

influenced by some factors such as students’ language background, 

the age of the students, his cultural background, and previous 

experience with English. Fauziati added that the purposes of a 

subject must also be decided. According to the observation done by 

the researcher, class of writing IV taught by Mrs HA is separated 

into three session below:  

3.1.7 The Opening Phase  

 In this stage, lecturer is expected to deliver a new at the 

beginning of the class. Lecturers are allowed to use language which 

is the language students most acknowledge. It aims to make sure 

that the students understand the instruction from the lecturer. This 
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also occurs in Writing IV class lectured by Mrs H.A. During the 

interview in May 3
rd

, 2017, she reveals that in Writing class she 

prefers to use Bahasa Indonesia than English. She wants to the 

students more understand if she use the first language of the 

students even she uses Javanese in another chance. Mrs HA 

distincts writing class to another class, for example speaking class 

and pronunciation class. She stressed that since Writing IV class 

focuses only on academic writing, she prefers to present a new 

topic in early meeting. This act is decided since academic writing 

is a new thing for the students. Before the class started, the lecturer 

starts by greeting then she begins to explain a new material or 

repeating the last material in previous week. Usually, the lecturer 

ensures and reviewing the previous material. The students allow to 

ask questions or vice versa for brainstorming. Furthermore, Mrs 

HA offers her pupils a hand-out and several sample related to the 

material. The hand-out is compiled from numerous website by Mrs 

HA. Also, the hand-out contains plenty of keyword or useful 

phrases for writing academic. Since the framework above is not 

always similar one to another teaching approach around the world, 

Mrs HA has her own way to deliver her subject. For example, if 

the student comes to the class but does not bring the hand-out, he is 

not permitted to sign the attendance list. It might seem strict but 

Mrs HA allows the student sign his attendance list in the next 

meeting.  

3.1.8 The Whilst Teaching 

  During this phase, students tend to more work individually 

than work in pairs or in a small group. Task of writing academic is 

a task which prefers to work by ourselves. Discussion between the 

peer may occur but it is not asked by the lecturer. After explaining 

the topic at beginning, the students do the assignment by their 

selves. They can ask some questions to the teacher to make it clear. 
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Lecturer gives time to doing their job at a moment or the teacher 

had given the homework that related to the next material. At that 

moment, Mrs HA explained about Literature Review and gives an 

outline how to make good Literature Review such as concluding 

what the previous researcher have not been done yet. She give 

sample how paraphrase Previous Study in Writing Academic by 

the simplest way. The students makes matrix to ease their task in 

making Previous Study. The matrix contains five journal and they 

must divide them into several part. Afterwards, the students do 

their task first. While the learners do their writing, the teacher 

should not give a comment or judgement. At the first, the lecturer 

only monitors the students by walking around the class and 

sometimes answers the students’ questions. At the last of this stage, 

Mrs HA offers an oral and written feedback of students’ work in 

order to make it better. The student who has done their own can 

help explaining other pupil. But still there is a feedback or 

comment after the students have done their task. The lecturer tours 

the class and gives advice each student. She said in interview the 

day before May 2
nd

, 2017 that it may take time but she think it is 

the most effective way to teach academic writing.  

3.1.9 The Closing 

Closing is the last phase where the lecturer proposed to advice 

or suggests what is on the task with regards to language. Closing is 

an opportunity to ensure the students’ comprehension through 

reviewing with the whole class. Furthermore, the Closing also 

states that the most problematic one will be marked. Mrs HA does 

the same, if she finds out the issues that numerous students have 

obstacles she will repeat it patiently once more. Lastly, class is 

closed by reciting hamdalah together and salaam. 
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3.1.10 Media of Teaching Writing 

This part reveals that in Teaching Writing IV applies several 

media. Through the observation on May 3
rd

, 2017, the lecturer 

wrote in the board related to the material that day. For the students, 

they only used computer as media for writing. Each student was 

suggested to bring their personal computer to the class in order to 

make their task which concerns on a brief literature review in 

academic writing.   

In early page, the compiled article contains the definition of 

Literature Review. In the next part is about how to make transition 

in the research paper, how to make APA reference style, and 

several examples of article journal.  

 Lastly, during the interview, Mrs HA is asked if she uses 

Multimedia or not, she stated that she prefers using hand-out and 

rarely writing on the board. She adds that the students also were 

offered the related material through PDF (Portable Document 

Format) format. So, it can be concluded that Mrs HA, based on 

Harmer theory that she definitely uses media which she believes 

the most effective media to teach academic writing.  

3.1.11 Assessment of Students’ Writing 

Assessment is the final step in writing IV for the learners. The 

learners’ works are evaluated by the lecturer. In this case, the 

lecturer of Writing IV is Mrs HA, she reveals that there are two 

kind of assessment. They are mid test assessment and final 

assessment.  

The researcher finds that the lecturer gives some detail what 

must be highlighted. It makes students concern to the points in 

order to get best score. It also makes students aware what they have 

to be underlined when they are on real writing research in the next 

semester.  
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3.2 Discussion 

 The discussion part responses to four process of teaching writing 

IV, namely: 1) the classroom techniques used in teaching writing, 2) the 

classroom procedures applied in teaching writing, 3) media used in 

teaching writing, and 4) the assessment of teaching writing. Through this 

study, the researcher found that the lecturer applies various techniques, 

procedures, media, and assessment. In teaching, teacher cannot be trapped 

in one technique or other aspects in process of teaching writing. It shows 

in this study that the lecturer gives the effort for the students achieving 

best approach in learning writing academic. Here, the researcher tries to 

describe all the findings she finds. 

 The researcher compares to other study done by Uysal (2007), 

Uysal concluded that theories were not able to indicate the effective way 

in teaching writing. In his research, he doubted that the prospective teacher 

gave their joy in teaching writing. It made the prospective teacher under 

pressured and it led more unwell in teaching process. It has contrast 

findings from what the researcher found. In her study, she found five 

techniques which she assumed as suitable technique for teaching academic 

writing.  

 Second, classroom procedure used in teaching writing must be 

fulfill the students’ need. Classroom procedure has many branches 

depending on its characteristics. Fauziati (2014) revealed countless 

classroom procedure formulated by several scholars. The researcher finds 

the suitable procedure for teaching writing IV that is contained in Process 

Approach. There are four stage included in Process Approach. The first is 

prewriting, here the lecturer introduces the material then presents what 

lecturer expects for the student to work on their task. The students can 

look for further information needed in other sources for their writing task 

material. Next is drafting phase, based on observation and interviewing, 

the researcher determines that the lecturer in Writing IV has applied her 

classroom procedure matched with the theory by Brown (2000).  The 
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lecturer applies all the stage in Process Approach. If there is slight 

different in her applying, it does not change all the points.  

 Fifth, the researcher finds that the researcher gives feedbacks to 

the pupils frequently in every meeting. The lecturer walks around the class 

to check students’ task one by one, students are allowed to ask her too. 

Students’ assignment would be corrected and the lecturer would write 

small note at the part that should be fixed. During the observation, the 

lecturer also gives some advice orally to the students that is addressed to a 

particular student or to the class directly. Previous study that obviously 

shows that the teacher gives feedback in students’ writing assignment is on 

Promwinai’s research. The teacher offers feedback written and orally. 

Other studies do not reveal about teacher’s feedback on students’ writing 

work.  

 Last but not least, the researcher also presents that the lecturer has 

her on way to motivate the pupils to achieve the best understanding in 

writing IV. The lecturer is strict about the attendance list. If the students do 

not bring the hand-out and the assignment, they cannot sign the attendance 

list. They can sign a week later in the next meeting, if they bring both 

hand-out and assignment. This act proves that the lecturer’s strict rule 

forces the students to accomplish their work in positive way.  

In previous studies, there is no significant evidence that the teachers or 

lecturers giving strict rule to push their students doing the homework. The 

teachers and lecturer seem carelessly in students behaviour. 

4 CONCLUSION 

This session describes conclusion and suggestion from what the researcher 

has done in research findings and discussion in previous chapter.  

Through analysis, describing, and discussing, the researcher draws the 

conclusion as following: 

Techniques used in teaching writing IV show that the lecturer applies 

various techniques. Firstly, the researcher finds real writing technique. 

Secondly, the research findings show the lecturer using brainstorming. 
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Brainstorming is used by the lecturer to make the students memorizing the 

previous material they had learned. Next, the researcher discovers the usage of 

explaining the theory. It is found that the teacher explains the theory before 

asking students to do their task. Fourth, the researcher finds the lecturer asks 

the pupils to self-correct their work. The lecturer shows that she asks students 

to correct their own work after she explains what is correct and incorrect. 

Lastly, the research findings reveal that the lecturer also gives students task for 

their weekly assignment.  

After observing and analysing the data, the researcher considers that the 

lecturer in teaching writing IV applies Process Approach classroom 

procedures. The procedures consist of three stages, namely: prewriting, 

drafting, revising, and editing. Also, In order that the students were motivated 

in learning, the lecturer used dicipline approach. It does not only motivate the 

students learning but also teach the prospective teachers the importance of 

dicipline in learning.  

Media usage in teaching IV which is found is board, computer, and hand-

out.  In writing IV which is concerned on scientific writing, the lecturer 

considers using three media mentioned above since she wants to focus on 

central activity that is writing.  

Lastly, it reveals how the lecturer assesses. From the analyzing data, it is 

found that the lecturer assesses three aspects. Those are grammatical accuracy, 

writing layout or format arrangement, and the last is the usage of attractive 

diction 
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